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Preface 


The quality of teacher education institutions is an important component in 
revitalizing professionai competence of pre-service and in-sevice teachers and 
refurbishing education at all levels. It was also a major thrust a'ea of NPE (1986) 
and its POA. Consequently the 'Centrally Sponsored Schems of Restructuring 
and Reorganization of Teacher Education (1987)’ created a strong network of 
institutional infrastructure and academic resource base. Upg^dation of certain 
secondary teacher education institutions as CTEs had been undertaken in this 
context. The CETs are now functional for more than one oecade, however, 
except some sporadic attempts very few researches have been undertaken to 
appraise the functioning of these institutions. The prese't study made a 
comprehensive attempt to appraise the functions of these l■stitulions utilizing 
both quantitative and qualitative techniques. The study may heo the educational 
planners in providing valuable data base for further improver^t in the scheme 
of CTEs. 

We are thankful to MHRD for funding the stu*/, We are also 
indebted to all the CTEs, especially, the CTEs of Bangalo'e. Bhubaneswar, 
Hatundi, Hyderabad, Panvel and Ahmehabad for their ^operation and 
contribution In accomplishing the study. We highly appreciate Head, DTEE for 
providing valuable suggestions and directions. 
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CHAPTER -1 


Introduction 




CHAPTER - I 
Introduction 


1.1 The Context 

The changing vision of teaching and learning that underline the 
current educational reforms in India and other countries expects 
teachers to help students develop rich understanding of content, think 
critically, construct and solve problems, s 3 mtl:iesise informations and 
express themselves proficiently. Quality has become the key word 
reiterated world wide and the need to raise the standards of education a 
priority of all governments. However if these efforts are to succeed it is 
imperative that teachers are professionally well equipped with the 
content and pedagogical knowledge to meet the challenges arising out of 
these reforms and implement the policies in their classrooms. The 
importance of this role of teachers has been recognized and powerfully 
expressed by the Education Commission (1964-66), NPE (1986), 
International Commission on Eklucation for the Twenty first Century 
(1996) and World Education Report (1998) published by UNESCO. The 
Education Commission (1964-66) considered teachers as key agents for 
carrying out policies into classroom practice. Similar views were 
expressed by Spillane (1999) who maintained that “Teachers are the key 
agents when it comes to changing classroom practice”. Teacher 
Education, in this context, is visualized as a dynamic and lifelong process 
(Vonk, 1995, Delors, 1996) and as a Hong continuum (Perrennound, 
1993; Develay 1996; Marcelo, 1999; Fullan and Stiegelbauer, 1991; 
Jakson, 1997; Johnson, 1993, 1996a etc.). The initial teacher education 
is therefore considered as the first step of a career long process providing 
opportunity to an individued to enter into the teaching profession. 
Induction and in-service education are considered as two crucial 
elements of life long continuum (Bolan,1987; Marcelo, 1999). The 
National Policy on Education (1986) also observed that "Teacher 



Education is a continuous process and its pre-service and in-senrice 
components are inseparable”. Similar recommendations have been made 
by Dalors report (1996) . In-service education of teachers is considered as 
crucial for stimulating professional competence and development of 
teachers; improving the quality of education; and implementing 
educational reforms and innovations in schools (Spark & Loucks 
Horsley, 1990) . 

The National Policy on Education (1986), accepting the need for 
continuing education of teachers recommended ‘complete overhauling of 
the system of teacher education in the country,’ establishment of District 
Institutes of Education and Training, and strengthening of selected 
Secondary Teacher Trmning Colleges as Colleges of Teacher Education 
(CTEs) and Institute of Advance Studies in Education (lASEs) etc. Tine 
recommendations of NPE (1986) in the context of teacher education have 
three important bearings i.e. Continuity of the process of teaclner 
education and pre-service and in-service programmes identified as two 
inseparable links of the whole continuum (ii) the need to evolve new 
programmes of teacher education to meet the thrusts highlighted in NPE 
(1986); and (iii) the need to create new infrastructure and strengthen few 
institutions of teacher education to operationalise the recommendations 
of NPE. 

1,2 Gensis of the Scheme of Colleges of Teacher Education (CTE^) 

In pursuance of NPE (1986) and its Programme of Action (1992) a 
'Centrally Sponsored Scheme of Restructuring and Reorganisation of 
Teacher Education’ was undertaken in 1987 under which a strong 
network of teacher education institutions has been created. The scheme 
has following five component 

i) Setting up of District Institutes of Education and Training 
(DIETS); 

ii) Upgradation of 250 Colleges of Teacher Education (CTEs) 
and development of 50 of them as Institutes of Advance 
Studies; 
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iii) Strengthening of State Councils of Educational Research 
and Training (SCERTs); 

iv) Orientation of School Teachers; and 

v) Establishment and strengthening of Department of 
Education in Universities. 

During Seventh, Eighth and Ninth Five Year Plans central 
assistance on 100% basis was provided for establishment of DIETs and 
strengthening of CTEs/IASEs; and on 50;50 basis for strengthening of 
SCERTs. Under the Centrally Sponsored Scheme it was proposed to 
select about 250 existing secondary teacher education institutions of an 
adequate standard and high reputation for being upgraded as CTE/IASE 
and provided financial assistance. Out of these 50 institutions had to be 
provided assistance on an enhanced scale to develop them into centers of 
excellence and research and called as Institutes of Advanced Studies in 
Education (lASEs), while the remaining 200, upgraded Secondary 
Education Institutions would be referred to as Colleges of Teacher 
Education (CTEs). However, by the end of VI[I Five Year Plan only 73 
secondary teacher education institutions were strengthened against a 
total target of 200, while 34 lASEs against a total of 50 had been 
strengthened during the same period. The numbers improved further 
during next five years plan. By the end of IX Five Year Plan Central 
assistance had been sanctioned for a total of 4ft 1 DIETs, 85 CTEs, and 
37 lASEs in the country. A few more CTEs and lASEs were strengthened 
during the first phase of Xth Five Year Plan thereby increasing their 
numbers further. At present the country has 498 DIETs, 86 CTEs and 38 
lASEs which cater to pre-service and in-service education needs of 
teachers at various levels of school education. Xth Plan envisages 
upgradation of a maximum of one State Teacher Education Institution 
(STEI), for every three districts into a CTE. Consequently it is proposed to 
open more CTEs in states which have less number of CTEs. The Tenth 
Plan also proposes central assistance upto a maximum of Rs. 1 crore per 
existing CTE for in service programmes, small projects with schools such 
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as in computer education and other activities to upgrade quality of 
education in secondary schools. The new CTEs opend during this period 
will be eligible for central assistance up to Rs. 50 lakhs for civil works 
and equipment including computers, and up to Rs. 50 lakhs for salaries 
and programmes. Recognising that the secondary level is most crucial 
stage of the educational systeih as it is the terminal stage of school 
education which prepares students for higher education and vocational 
courses, the guidelines for improvement of Secondary Teacher Education 
Institutions carefully delineates the infrastructure and human resource 
needs of institutions to be upgraded as CTEs. These institutions are 
expected to impart not only quality pre-service and in-service education 
to teachers but also cater the continuing education requirements of 
elementary teacher education institutions, provide resource support to 
the secondary schools and elementary teacher education institutions and 
carry out research, innovation and extension work in the field of 
secondary education and elementary teacher education. 

It is obvious that the CTEs/IASEs have to perform a much wider 
role then the regular secondary teacher education institutions. This calls 
for careful selection of institutions for up gradation as CTE. The 
guideline, well aware of this need, describes comprehensive norms for 
up-gradation of any institution as CTE. Consequently only that 
institution can be strengthened as CTE which has following criteria. 

• Functioning as Secondary Teacher Education institution for 
more than five years. 

• Offers a pre-service teacher education programme at 
secondary level (B.Ed./L.T) with at least 100 students. 

• Has at least ten full time and qualified staff for different school 
subjects besides staff in subjects like physical education, art, 
music, work experience etc. also. 

• Has teacher pupil ratio 1:10. 

• Has minimum five acres of land with at least one lecture hall, 
three lecture rooms, one staff room, one girls common room, 
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one boys common room, art and craft room, one A.V. room, 
toilet facilities and playgrounds etc. 

• Besides, these institutions are expected to have libreiry, 
laboratory and hostel, play ground, audio-visual equipments 
and computer facilities also. 

CTEs are expected to be institutions of excellence for higher 
learning within a university system therefore the staffing pattern of these 
institutions is expected to be governed by the university norms with posts 
like Professor, Reader and Lectures. However, realizing the fact that in 
many states the lecturers or Principals etc. of State Teacher Education 
Institutions (STEIs) were placed in state level salary structure which was 
not at par with the UGC pay scale, the Centrally Sponsored Scheme of 
CTEs and lASFs recommended the State Governments to take necessary 
action to bring it at par with the scales applicable in ‘General’ Colleges. 
Central financial assistance was made available to the extent of 
State’s/UT’s additional liability created on this account. Those faculty 
members working in the Secondary Teacher Education Institution (STEl) 
upgraded as CTE, who did not fullfill the eligibility criteria were 
recommended to be shifted. However, in practice in many institutions 
such persons still continuing on the roils of CTEs as faculty members. 

The Guidelines for CTEs and lASEs visualized orientation of the 
Principals and faculty members of CTEs and lASEs in areas like in- 
service education, educational technology, planning and management 
etc. in order to equip these personnel with the content and pedagogical 
skills to carry out their responsibilities efficiently and effectively. 
Institutions like NCERT, NIEPA, RIEs, University Departments of 
Education and SCERTs have been entrusted with the responsibility to 
organise such orientation and training programmes. 

1.3 Role and Functions of CTE!s 

The system of secondary teacher education is expected to perform 
the following broad functions : 
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Providing quality pre-service and in-service education to 
secondary school teachers. 

Preparation of personnel from the faculty of elementary 
teacher education institutions, and their continuing 
education. 


iii) 

iv) 


broad 


Resource support to secondary schools and elementary 
teacher education institutions; and 

Research, innovation and extension work in the field of 
secondary education and elementary teacher education. 

roles and functions of CTEs have been visualized within this 

ft'amework. The specific functions of CTEs includes; 


Organisation of pre-service teacher education courses for 
preparation of secondary teachers. 

Organisation of subject oriented (3-4 weeks duration) and 
short theme specific (3-10 days duration) in-service teacher 
education programmes for secondary teachers. 

Extension and resource support to secondary schools, school 
complexes aind individual teachers. 

Experimentation and innovation in school education 

Training and resource support for new areas of educational 
concerns e.g., value oriented education, work experience, 
environmental orientation of education, population education, 
educational technology, computer literacy, vocationalization 
and science education etc. 


Th 

following 


Support to professional bodies. 

Encouraging community participation in teacher preparation 
progammes. 

^ Colleges of Teacher Education are expected to shoulder the 
^'^sponsibilities. 


i) Pre,s_ 

Education; The CTEs are expected to undertake the 

responsibii- 

*tity of organizing pre-service programmes at secondary level. 

They are 

Expected to make conscious efforts for developing modules of 

integrating 

S content and pedagogy through school experience programmes 

organised f 

*or trainees and development of method laboratories. 

ii) Or, 


another 


^^^isation of In-service and Extension Programme : This is 
^^jor area of responsibility of CTEs. A CTE is expected to serve 
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two average sized districts with a secondary teacher population of about 
4000. Two types of INSET are expected to be organised by these 
institutions: 

i. Subject-oriented courses of 3-4 weeks duration covering 
content cum methodology in various school subjects. 

ii. Short term theme specific courses of 3 to 10 days 
duration in areas such as population education, 
environmental orientation of education, value-oriented 
education, computer education, audio-visual aids in 
education, health and physical education, work 
experience, vocationalization and career guidance. 
Education of various disadvantaged groups, evaluation 
and cultural orientation of education etc. 

These institutions are expected to provide in-service education to at 
least 800 teachers per year in such a way that each teacher undergoes 
one subject oriented and one theme specific training at least once in five 
years. Therefore it is expected that a CTE would conduct 16 such 
programmes eveiy year with about 40 participants per progrEunme. Two 
such programmes at a time may be organised by a CTE. These 
programmes may be organised during vacations and between July to 
December, since it is difficult for teachers to stay away from their duties 
for long period when the schools are open and their presence are much 
needed in their classrooms. 

There is a provision of decentralized in-service education 
programme for those teachers of the district who could not be covered by 
the CTE due to its inability to organise in-service education programmes 
for targeted 800 teachers. The teachers who could not attend training 
programme of CTE may attend a training programme organised by some 
other appropriate institutions of the district. However, resource persons 
for conducting such training programmes have to be oriented in the CTE 
and faculty members of that CTE have to participate in such 
decentralized programmes. Taking congingence of the problem of teacher 
absenteeism in in-service education programmes the Guidelines for 
CTEs/IASEs recommended better coordination of CTEs and other state 
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and district level Eklucation Departments to make sure that teachers and 
teacher educators are systematically sponsored for in-service 
programmes in accordance to the pattern envisaged in the scheme. The 
district/divisional level educational authorities are expected not only to 
systematically sponsor teacher for in-service programmes but also to 
maintain an up-to-date data base of in-service training profile of every 
teacher; to initiate adequate action against teachers who do not attend 
in-service programme for which they are nominated; and coordinate with 
the DIET, CTE/IASE concerned in matters relating to in-service 
prorammes. 

Special Programmes : Besides subject oriented and theme based 
in-service programmes these institutions are also required to organise 
some specific training progammes such as special training of teachers 
and technicians; development of materials and methods; formative 
evaluation; improvement of supervision and evaluation skills among 
heads of institutions and teachers etc. 

iii) Education Technology and Media Resources : Rapid development 
in the field of information and communication technology and its 
utilisation in classroom practice calls for equipping teacher trainees with 
the skill and efficiency to use suitable audio-visual technology in class. 
Therefore, CTEs are expected to develop the audio-video support needed 
in the area of pedagogy and methodology including the development of 
low cost teaching aids etc 

Computer Educatioti and Services! Each CTE is expected to have 
a computer resource center for the district which may serve as a 
‘Resource Center’ under CLASS project and over a period of time is 
expected to develop capacity to provide support in planning and 
management of computer aided learning, and interact with other 
teaching-learning processes in the CTE. The Tenth Plan proposes central 
assistance upto Rs. 12.00 lakh to establish computer education cells 
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including computer labs with 5 computers, salary of the computer 
professional and upto Rs.50,000 per year for computer consumables. 

Iv) Research Experimentation, Innovation, and Ebctension : There 
is a provision of Rs. 0.8 lakh per annum as research grant for each CTE. 
The research projects however, are to be approved by the research 
committee set up for this purpose. 

Every CTE is also expected to develop linkages with the state and 
national level institutions through sharing of resources, facilities and 
experiences. A conscious and coordinated effort has to be made to 
develop networking of these institutions and break the isolation between 
teacher education institutions and the school system. 
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1.4 Review of Literature 

It is crucial for successful completion of any research study to 
undergo the research studies already conducted in the concerned area to 
avoid duplication of effort, identify gaps and ascertain areas which 
require further attention. Review of literature, though a daunting task, 
provides the essential guidelines in the total process of carrying out a 
study. Keeping in view, the important contribution which the previous 
studies could make the review of researches related to CTEs had been 
undertaken. As indicated in the earlier chapter, research in the field of 
College of Teacher Education has yet not attracted the attention of 
researchers. However some institutional and individual efforts have been 
made in the area of secondary teacher education institutions which have 
bearing on the present study. 

The earliest attempt to develop the profile of CTEs had been made 
by Gupta (1993) who conducted his study on a sample of 22 CTEs 
through a questionnaire “where are we’. The profile of CTEs had been 
developed keeping in view the variables such as location of CTE, 
qualification and experience of principal and academic faculty, pre¬ 
service and in-service teacher education programmes, research studies 
completed, infrastructure facilities and financial sanctions etc. The study 
reported wide variations in the qualifications of principals and faculty 
members. Only one CTE was reported to be operating in all the six broad 
areas of academic responsibility viz. Foimdation of Education, pedagogy 
and methodology, educational technology and media resources, in-service 
education and extension programmes, special programmes and computer 
education. Very few CTEs were reported to have conducted any research 
study. While majority of them were engaged in in-service education 
programmes for teachers of secondaiiy level. 
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NCTE (1998) undertook a status survey of Teacher Education 
Institutions of different states of the country. The findings of the survey 
indicate inadequate facilities in these institutions to meet the target of 
providing in-service training to every teacher in a five year cycle in a 
number of states. The survey conducted by SCERT, Rajasthan concluded 
that with the present infrastructure the lASEs and CTEs could complete 
one cycle of in-service education to all teachers in 18 yeeirs instead of five 
years. Therefore extra efforts are required to strengthen the institutional 
infrastructure. An analysis of Mi 2 oram by SCERT, Mizoram (1998) 
reflects that approximately 50% of the faculty members of CTE Mizoram 
do not fulfil the qualification norms of CTE. Out of eleven faculty 
members of CTE Mizoram, as reported by the study, six fulfilled the 
qualification norms while two junior teachers have reported to be having 
just M.A. in Education whereas one teacher was M.Ekl. with a diploma in 
vocational guidance. There were at least one faculty member to teach 
English, Mathematics and Home Science and Methodology papers but no 
one was there with proper specialization to teach papers like Physical 
Science, Life Science and Geography etc. 

In a similar type of study conducted in Madhya Pradesh (1997) it 
was observed that the set up of DIElTs, CTEs and lASEs do not satisfy the 
NCTE norms. Many posts in all categories were either lying vancant or 
filled by placing less qualified personnel against the posts. These 
institutions though tried to follow the NCTE norms for teacher pupil ratio 
(1:10) but the existing teacher pupil ratio in these institutions was 
reported to be 1:13 instead of 1:10. Another study conducted on Teacher 
Education in Karnataka’ (1999) also observed that the government CTEs 
in the State are generally functioning as per norms prescribed by the 
MHRD, Government of India, except in respect of staff qualifications. 
However as regard their functions they were reported to be 'in the process 
of acquiring the necessary expertise’. 
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Likewise, the SCERT, Solan (199.8) undertook the project on 
Teacher Education in Himachal Pradesh’ and found that the CTE in 
Himachal Pradesh is following the norms and standards prescribed by 
the NOTE in respect of staff, physical infraistructure, admission criteria 
and curriculum transaction. The CTE Dharmshala was reported to be 
having music room, Craft room, teaching laboratoiy, principal's office, 
students’ common room and assembly hall etc. The College also made 
extensive use of audio-visual aids such as film projector, television, 
educational films, cassette players, video cameras and teaching aids in 
classroom. But it does not have enough classrooms and office space. The 
CTE does not organise seminars or any other staff development 
programmes. Non availability of staff with requisite qualification emerged 
as one of the major problems of CTE. Some specific problems related to 
the in-service programmes highlighted by the CTE are lack of board and 
lodging facilities for participants; meager honorarium (Rs. 40/- per 
lecture) to the resource persons; and non-availability of resource persons 
especially when the programme was conducted in the interior of the 
district. 

Yadav (2003) investigated the status and profile of 18 Colleges of 
Teacher Education and 160 faculty members working therein, through 
the questionnaires developed for the institution and facully members. 
The findings of the study suggest that majority of these institutions (16) 
Eu-e located in urban areas. Many of these institutions do not have proper 
infrastructure facilities such as adequate classrooms, Science and 
Psychology labs, physical education facilities, individual classrooms. 
Computer rooms, and hostel facilities for students etc. No institution 
among the sample had developed any instructional/teaching learning 
material for organizing in-service programme. Most of the faculty 
members (92%) working in these institutions were reported to be having 
post-graduate qualification; 65% having M.Ed.; 19% having M.Phil and 
25% of the faculty members were having Ph.D. degree. The study 
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emphasized on the need of a comprehensive capacity building 
programme for the CTE faculty. 

It is evident from the review of literature that these studies have 
very limited scope. Some of these findings are part of the major project on 
teacher education system in different states and therefore they just 
mentioned the facilities available in these institution, while the studies 
conducted by Gupta (1993) and Yadav (2003) have been restricted to 
limited sample and are not comprehensive enough to allow making 
generalizations for the entire country. 

1.5 Need of the Study 

It is obvious from the description of the roles and functions of CTEs 
that these institutions have been expected to play leadership role in the 
field of secondary teacher education. 

As indicated earlier a strong network of 86 CTEs have been 
developed in the country to provide pre-service and in-service education 
to various target group in the quest to bring qualitative improvement in 
the field of secondary education. 

The central government provides flnancieil assistance to states for 
setting up of CTEs. The performance of CTEs varies across the states. 
However, there is no empirical data available on their functioning, 
though, these institutions have been opertionalised more than a decade 
ago. This paucity of database has also been reflected in the working 
group report of the X Five Year Plan. The present study, therefore, makes 
an attempt to overcome this lack of information by providing empirical 
data on the performance of CTEs which may help in evolving suitable 
strategies for further strengthening these institutions. 

1.6 Objectives of the Study 

The study aimed to achieve following objectives: 

• To examine the existing status of CTEs. 

13 



• To critically evaluate the functioning of CTEs as per roles and 
functions envisaged in Centrally Sponsored Scheme of 
strengthening and reorganization of teacher education. 

• To suggest interventions for smooth functioning of CTEs. 

1.7 Scope and Limitations of the Study 

Due to constraint of time the study has been limited on following 
aspects. 


• Though the questionnaire developed for the study had been 
mailed to all the 86 CTEs which are at present operational in 
the country the resposes have been received from only 57 
CTEs. Therefore the findings of the study have limited scope 
for the responding CTEs only. 

• Indepth analysis of six CTEs have been conducted, utilizing 
interview technique and observation of the functioning of these 
CTEs by the research team. 

The design of the present study is presented in next chapter. 
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CHAPTER - n 
Methodology 




CHAPTER - II 
Methodology 

The study was essentially a field study wherein both quantitative 
and qualitative research techniques have been used, to solicit the 
detailed institutional information with regard to infrastructure facilities, 
management, in-service training, research activity etc. Qualitative 
research techniques like case study, semi-structured interview and 
focused group discussion have been used to observe practices and to 
interact with the respondents to share a range of issues and to assess 
functioning of CTEs. 

The present chapter deals in detail about sample, tools, procedure 
of data collection etc. 

2.1 Sample of the Study 

The population of the study included 86 CTEs which are currently 
operational in the country. A questionnaire on the functioning of CTEs 
had been mailed to all the CTEs of the country. However, the responses 
had been obtained from 57 CTEs which constituted the sample for this 
study. Besides, the profile of 362 teacher educators has also been 
developed. For indepth analysis of roles and functions of CTEs, six CTEs 
have also been visited. Care has been taken to select these CTEs in such 
a way that all the four regions of the country i.e. the east, west, north 
and south are covered through these field visits. The names of Colleges 
selected for case studies are as follows; 

a. Andhra Mahila Sabha College of Teacher Education, 
Hyderabad, Andhra Pradesh. 

b. A.G. Treachers Training College., Ahmedabad, Gujarat 

c. Vijaya Teachers Training College, Bangalore, Karnataka 

d. Nalini Devi Women's College of Teacher Education, 
Bhubaneswar, Orissa. 
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e. Haribhau Upadhyay Mahila College of Education, Hatundi, 
Rajasthan. 

f. Government College of Education, Peinvel, Maharashtra. 

The total sample for this study, therefore, constituted 57 CTEs, 
362 teacher educators working in these CTEs, field surveys of 6 CTEs. 

2.2 Tools of the Study 

As indicated earlier the study included both quantitative and 
qualitative data. Following tools were developed for collection of relevant 
data. 

1. Questionnaire for CTEs 

A questionnaire for CTEs was developed to seek information 
pertaining to their roles and functions. Information was sought from 
these institutions under three sections comprising a total of 42 items. 
The section one included items seeking informations, like upgradation of 
the institution as CTE, management, affliation and number of 
institutions under the jurisdiction of CTEs etc. Section II elicited 
information pertaining to the annual plans, in-service training 
programmes organised by CTEs, approving authority of programmes, 
nature of in-service programmes organised, financial support, training 
materials developed, nature of resource persons, infrastructure facilities, 
board and lodging facilities and audio-visual facilities available in the 
institution. The last section of the questionnaire focused on the pre¬ 
service teacher education programmes organised by CTEs and the 
changes brought out in it since the upgradation of institution as CTE. 

2. Teacher Educator Profile Questionnaire (TEPQ) 

This questionnaire, containing 23 items, tries to seek information 
from teacher educators about their educational and professional 
qualifications, teaching experience, pay scale, category to which they 
belong, their publications in terms of research papers and books etc.. 
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their weakly work load, and institutional support for their professional 
growth and development etc. 

^ Precession had been taken to develop these questionnaires with 
care, and the draft questionnaires had been discussed with experts to 
ascertain their content validity. On the basis of the comments of experts 
the draft questionnaires were modified and finalized. Final questionnaires 
are enclosed in the appendix. 

2.3 Procedure for Data Collection 

Since the study involved collection of both quantitative and 
qualitative data from CTEs, survey and case study approaches were 
adopted to gather information from CTEs. 

Data pertaining to ‘GTE Questionnaire’ and Teacher Educator 
Profile’ were collected by mailing these questionnaires to each eind every 
86 CTEs. One copy of CTE questionnaire and ten copies of TEPQ was 
mailed to all these CTEs. Reminders were send from time to time to 
expedite the return of filled in questionnaires. However, inspite of a 
number of reminders few CTEs did not respond at all. Ultimately 57 
CTEs and 362 teacher educators send back the filled in questionnaires 
and thus they constituted the sample for this study. 

Besides field visits were undertaken in six CTEs by the research 
team members and interaction with the principal and faculty members of 
these institutions were held. 
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State wise distribution of CTEs, which responded, is presented in 
table 2.1. 

Table 2.1 - State wise Distribution of CTEs that Responded 



No of CTEs 

S.No. 

State/UT 

Total 

Responsed 

1. 

Andhra Pradesh 

4 

3 

2. 

Assam 

10 

7 

3. 

Bihar 

5 

1 

4, 

Guiarat 

7 

5 

5. 

Himachal Pradesh 

1 

1 

6. 

Jammu & Kashmir 

2 

2 

7. 

Karnataka 

10 

9 

8. 

Kerala 

3 

2 

9. 

Madhya Pradesh 

7 

4 

10. 

Maharashtra 

4 

2 

11. 

Manipur 

1 

0 

12. 


2 

2 

13. 

Mizoram 

1 

0 

14. 

Negaland 

1 

1 

15. 

Punjab 

2 

1 

16. 

Rajasthan 

6 

5 

17. 

Tamil Nadu 

5 

4 

18. 

Tripura 

1 

1 

19. 

Orrisa 

6 

4 

20. 

Uttar Pradesh 

3 

1 

21. 

West Bengal 

4 

2 

22. 


86 

57 


2.4 Analysis Interpretation and Implications 

The quantitative and qualitative data gathered through these 
institutions, and faculty members working there in were computerized 
and analysed institution wise and state wise. Percentages were calculated 
wherever necessary for meaningful interpretation and conclusions. The 
analysis, interpretations and implications were triangulated for 
suggesting interventions. 

The analysis and interpretation of data is presented in chapter-III. 
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CHAPTER - HI 


Analysis of Data and Interpretation 




CHAPTER-III 

Analysis of Data and Interpretation 


i. Status of CTE^ 

As indicated in chapter II 65 percent CTEs participated in the 
study and returned the questionnaire with required informations. 
Analysis of the response pattern of the states yielded following results. 

3.1: Year of upgradatlon as CTE 

Table 3.1 Year of Upgradatlon of CTEs 



An examination of the year of upgradation of these CTEs reveals, 
that, the highest number of responding CTEs i.e.21, were upgraded 
during 1991-93, followed by 12 each during 1987-89, and 1995-97. Five 
of the 57 responding CTEs had been strengthened between 1999-2001, 
while another 4 between 1993-95. It is therefore clear that an 
overwhelming majority of CTEs had already been upgraded and were 
functional for more than one decade at the time of present study. 
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3.2; Management of CTE^ 

The management of CTEs varies from state to state. The general 
trend observed through data reveal that 48% CTEs are managed by State 
Governments. However, some CTEs such as Golaghat in Assam, Andhra 
Mahila Shabha College of Teacher Education, Hyderabad, M.E.S Teacher 
College, Banglore (rural), Vijaya Teachers Training College, Banglore; etc 
are private aided institutions managed by private trusts or NGOs. One 
CTE i.e. Haribhau Upadhayay College of Teacher Education, Rajasthan is 
private Unaided CTE. All these institutions have however, sought 
affiliation from universities in their respective states for recognisition of 
their pre-service teacher education course, and are therefore governed by 
the rules and regulation of affiliating university for recognisition of their 
B.Ed Courses. These colleges have also got recognition form NCTE. 

3.3: Preparation of Annual Plan/Calendar of Activities 

It is essential to plan the programmes and activities of an 
institution well in advance to ensure successful achievement of objectives 
for which it has been established. Preparing annual plan of activities, to 
be undertaken by the institution, is therefore, an important aspect of any 
educational institution. These academic plans need to be approved and 
monitored by competent authority through some objective procedure. The 
investigators, therefore, tried to collect information on this crucial aspect 
of the functioning of CTEs. This section presents information regarding 
preparation of calendar of activities, procedure adopted for approval of 
these activities and system evolved for monitoring the progress of the 
projects and programmes. 

The analysis of data revealed that an overwhelming majority of 
CTEs (89%) prepare their annual plan. Eleven percent CTEs reported 
that they did not prepare any annual plan. Some CTEs have given a 
detailed account of activities for pre-service as well as in-service 
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programmes, projects and seminars, conferences for a calendar year e.g. 
Andhra Mahila Sabha, Hyderabad and Haribhau Upadhyaya Women 
Training college, Hatundi have furnished details of their programmes, 
other CTEs have just mentioned the activities and programmes to be 
organized in a calendar year. In few CTEs, for instance Gujarat, the 
preparation of annual plan appears to be dependent on the availability of 
funds from state authority. The CTEs, in Assam reported that they do not 
prepare their annual plan themselves, instead they implement the plans 
prepared by the state government. Preparation of calendar of activities 
gives a direction to the functioning of CTEs for a specified period of time 
and thus plays a vital role in efficient planning and implementation of 
educational programmes. 

Approximately 64% of the responding CTEs reported to be having 
clear-cut guidelines for planning and organization of their in-service 
training programmes. These guidelines are inconformity with the 
guidelines for CTEs published by the MHRD. 30% CTEs did not have 
clear-cut guidelines for organising their in - service activities, while rest 
of six percent CTEs did not give any response. 

3.4: Programme Advisory Committee (PAC) 

The Programme Advisory Committee (PAC) helps an institution in 
preparing need based, realistic and worthwhile plans and programmes. It 
advises and guides the institution in its entire range of planning and 
organization of programmes and activities. The Guidelines for CTE/ 
lASEs (1987) recommends setting up of a PAC for each and every 
institution for carrying out its programme in ‘most effective possible 
manner’. 

The composition of PAC as suggested by the guidelines includes: - 

1. Principal, CTE/IASE as Convener, 

2. Representatives of all agencies with whom institution is 
expected to have linkages, e.g. education faculty of the 
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university, SCERT and SIET, divisional/district level officers of 
education department, Local radio/TV station (wherever 
applicable and necessary) principals of the DIETs of the district 
which the CTE is expected to serve, Principals of secondary 
schools belonging to the districts which the CTE is expected to 
serve. 

3. Representatives of the client group and staff including one or 
two students of degree/post graduate courses, two teachers who 
may have undergone an in-service programme in the last one 
year or who may otherwise be interested in in- 
service/continuing education of teachers, one research scholar 
working in the institution; two representatives of the faculty of 
the institution of whom one must be a professor/reader and one 
Lecturer. 

4. Others: Which may include two eminent educationists who may 
be interested in associating themselves with and contributing to 
the activities of the institution; and one or two representatives of 
Voluntary Organizations working in the field of education in the 
concerned districts. 

The PAC is expected to meet at least twice a year and set up a 
programme coordination sub-committee to ensure day-to-day 
coordination with the district/divisional level officials, DIETs, and 
personnel responsible for specialized programmes (e.g. Science 
Education, CLASS, environmental orientation to education etc.). 

It is obvious that PAC is expected to play a crucial role in helping 
these institutions to organize their programmes, especially in-service 
programmes, efficiently and effectively. Analysis of responses of CTEs on 
this variable reveals that PAC is generally in vogue in many CTEs, 
however it is not strictly adheared to. Proper PAC as per CTE guidelines 
was constituted only in 23 CTEs (nearly 40%). In 27 CTEs (47%) PAC 
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was not properly constituted but some small committee was there to 
review the programmes and activities proposed by the CTE. The 
committee mainly consists of the principal of CTE, Director SCERT/ 
Directorate of sec/ higher education and some senior educationists in 
some cases. In 11 CTEs PAG was not at all constituted. Out of these 
CTEs, 6 are from Assam, 2 are from J&K, 2 are from Maghalaya and one 
is from Panjab. The PAC meetings generally held once in a year instead 
of twice in a year as recommended by MHRD guidelines, except in few 
CTEs who conduct PAC meeting twice in a year, e.g. CTE Hatundi. 

The composition of PAC also varies from state to state. According 
to the information furnished by CTE Jodhpur, the PAC includes District 
Education Officer (Sec), Principal of DIET, two teachers of Senior 
Secondary Schools, two representatives of the RIE Ajmer, (One Professor, 
other Lecturer), and two representatives from students, Thus the 
composition of PAC is well in conformity with the MHRD guidelines. 
CTE, Hatundi, and CTE, Andhra Mahila Sabha, also constituted PAC 
strictly as per the CTE guidelines. The only difference is that chairperson 
of unaided CTE, i.e. the Hatundi CTE is from the NGO (college 
management). 

The PAC of Aiya Vidya Peeth Mahila Teachers Training College, 
Jaipur; includes Director, SIERT Udaipur; Principal lASE, Bikaner, 
Regional Director NCTE, Udaipur; Joint Director (Secondary Education), 
Jaipur; Distrct Education Officers and Principal of DIETs Bharatpur, 
Alwar, Dhoolpur, Dausa, Karolli; Director, All India Radio, Principals of 
various Senior Secondary Schools and lecturers of CTEs. No students' 
representative had been the part of PAC. 

In Gujarat, the PAC included representatives from University 
Department of Education, District Education Officers, DIET Principals, 
Principals of Degree Colleges, and representatives from research scholars 
and students teachers etc. 
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The PAC of CTE Chikmaglur includes DIET Principals, DPIs, 
President of Distt. P.U. College, Principals and High School Headmaster’s 
Association, two senior faculty members of the CTE, two interested High 
school teachers. One research scholar working in the CTE, two eminent 
teacher educators/teachers, and one or two representatives of a 
Voluntary Organization working in the field of education. Some other 
CTEs also follow more or less the same pattern. The CTE Bellaiy has 
included District Social Welfare Officer, District Adult Education Officer 
and District Officer, Backward Classes and minority communities also in 
the list of PAC members. 

It is clear from the description of the composition of PAC that a 
flexible approach within the specified guidelines of MHRD is being 
adopted by the CTEs of various states. Large variations have also been 
observed in the numbers of PAC members and representatives of various 
sections of functionaries suggested by the guidelines. This observation is 
specifically true in the case of students’ representation in PAC. 

3.4.1 Approving Authority of Programmes 

The approving authority for programmes of CTEs varied from 
institution to institution. Wherever, PAC is constituted, the programmes 
(especially in-service programmes) have to be approved by the PAC of that 
college. It emerged during the field visits to various CTEs and interaction 
with their faculty members that, though the minutes of PAC meeting are 
send by the CTE to concerned authorities for approval, the formal 
approval from them in many cases is either delayed or is not given at all 
with the result that once the programmes are put before the PAC meeting 
and passed by it, it is considered to be automatically approved and CTE 
does not wait for the approval of PAC minutes for implementing the 
programmes. Even if the programmes are approved by the PAC the 
financial sanction for the programmes is given by the Directorate of 
Secondary Education/ Higher Education/Teacher Education of the 

concerned state. In such colleges wherever proper PAC is not 
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constituted, the in-service programmes and other activities of GTE get 
approved either by the principal of GTE or by Director SCERT or by both. 
For instance in SMT Government Gollege of Education, Kolhapur and 
GTE Thalasserry, Kerala principals approve the programmes, in GTE 
Balangir, Orissa both principal GTE and Director SCERT give approval 
for the programmes. Government Gollege of Education Khandwa (M.P), 
Government GTE, Jamkhandi, Karnataka, GTE Allhabad, get approval of 
Director SCERT/ DSERT of their respective states. GTE Agartala, 
Tripura takes approval from Director of Higher Education and GTE, 
Jhunjhunu, Rajasthan gets approval from Director of Training and 
Government College of Teacher Education, Himachal Pradesh takes 
approval from State Directorate of Education and CTEs of Tamil Nadu 
have to take approval from Directorate of Collegiate Education, 

3.5: Orgaiii 2 ation of In-Service Education Programmes 

In- service education is considered to be a key aspect of school 
improvement efforts. In-service education stimulates the professional 
competence and development of teachers, updates and upgrades their 
knowledge, attitudes, and skills that are directly connected with the 
profession of teaching and the subject area of teachers. Realizing the 
importance of in-service education of teachers for their professional 
growth, competence and school improvement, the GTE guideline 
visualizes that each and every teacher should undergo subject based 
training through GTEs, at least once in five years, besides the short 
theme based courses. Secondary teacher education colleges upgraded as 
CTEs are entrusted with the crucial responsibility of organizing subject 
based in-service training of at last three to four weeks duration, and 
theme based training of three to ten days duration for secondary teachers 
to fulfil this mandate. 

The analysis of data available on in-service education programmes 
organized by these institutions reveals that, a number of teacher 
education institutions (63%) had already been engaged in in-service 
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activities, besides the pre-service teacher education programmes, prior to 
their upgradation as CTEs. At present, 41 out of the total of 57 sampled 
CTEs reported to be engaged in such in-service programmes, which 
constitutes 72 percent of the sampled CTEs. Therefore, a large number of 
CTEs were familiar with in-service programmes and are engaged in this 
activity, however 16 (28%) CTEs have not initiated organising in service 
programmes. These CTEs include 6 CTEs from Assam, 2 each from 
Tamil Nadu, Jammu and Kashmir, Meghalaya and West Bengal, and one 
CTE from Punjab and Tripura. 

3.5.1 Frequency of In-service Education Programmes 

The guideline for CTEs recommends 16 subject based and theme 
specific in-service training programmes to be organized by a CTE every 
year with about 40 participants per programme. Two progammes may be 
organized at a time. The study tried to ascertain how far these guidelines 
are followed by CTEs. Table 3.2. provides data on frequency of in-service 
progammes organized by CTEs. 


Table 3.2: Frequency of In-Service Education Programmes 


No. of CTE 
Organising 
In-service 
programme 

Below 5 
Programmes 

6-9 

Programmes 

10-14 

Programmes 

15 

above 

No. of CTE 
not Organising 
Inservlce Prog. 

41 

8 

5 

13 

15 

16 


19.5% 

12.2% 

31.7% 

36.5% 

28% 


Perusal of the table 3.2 reveals that 16 CTEs (28%) still do not 
conduct any in-service programme for teachers. Few CTEs follow the 
mandate of organizing at least 16 in-service education programmes for 
teachers under their jurisdiction. Only 15 CTEs (37%) have reported to be 
organizing stipulated number of programmes. A large majority of CTEs 
(nearly 63%) organize INSEIT ranging from below five to fourteen 
programmes per year. Of these 8 CTEs (19.5%) organize less than 5 
programmes, 5 CTEs (12.2%) organize between 5-9 programmes and 13 
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CTEs (31.7%) organize 10-14 in-service programmes per year 
respectively. The non-responding CTEs include those CTEs also where an 
institution has been upgraded as CTE but it has yet not started any in- 
service teacher education programme such as CTEs in Assam. Pre 
occupation of majority of CTEs with pre-service teacher education 
programmes, apathy of state authorities towards in-service programmes, 
delay in release of funds by MHRD or state authorities, shortage of 
faculty members in CTEs to cater the pressure of in-service programmes, 
non-availability and unwillingness of teachers to attend the programme, 
unwillingness of resource person due to meager payment of honorarium 
etc. may be considered as some of the reasons for non-fulfillment of 
mandate of CTEs as far as in-service training is concerned. 

Many CTEs have not given information about completion of target 
of providing training to school teachers per year. However, from the 
available information it is clearly reflected that the CTEs are not able to 
achieve the target of training 800 secondary school teachers in a year e.g. 
CTE Hatundi, Rajasthan trained 424 teachers in 2002-03; and 146 
teachers in 2003-04; CTE “Andhra Mahila Sabha”, Andhra Pradesh 
provided training to nearly 1100 teachers during 1997-03 (Six years), 
CTE Bilimora Gujrat trained 347 teachers during 2002-03; CTE Bagar, 
Rajasthan trained 447 teachers during 2003-04; CTE Sangaria, 
Rajasthan Trained 307 teachers; and CTE Dabok, Rajasthan provided 
training to 624 teachers during 2002-03. However some CTEs, which are 
conducting SOFT training for secondaiy school teachers could nearly 
achieve target of providing training to 800 teachers, e.g. Nalini Devi 
Woman’s college, Bhubaneswar, trained 1694 secondary school teachers 
during August 2002 to January 2004 under SOPT scheme, and CTE, 
Angul, Orissa trsdned 1098 teachers during 2001 to October 2003 
under SOPT scheme. 
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Table 3.3: Type of INSE^ Organized by CTE^. 


(Afore than one option given by CTEs) 


(Total) No. 

CTEs organizing 
INSET 

Subject 

Based 

Theme Based 

Both 

Any other 

41 

26 (46%) 

40 (70%) 

20 (35%) 

12 (21%) 


As indicated earlier CTEs are mandated to organize both theme 
based and subject based in-service education programmes for secondary 
teachers, however, a glance at table 3.3 reveals, that, very few CTEs fulfill 
this mandate. Only 35 percent of the responding CTEs have reported to 
be organizing both the types of programmes. A large number of CTEs 
(70%) are at present, engaged in organizing short duration theme specific 
in-service education programmes. While 46 percent CTEs are engaged in 
subject based in-service education programmes also. A small number of 
CTEs (21 percent) have been engaged in some other training programmes 
such as orientation programmes for SSA functionaries, training of DPIs, 
Librarians, and Computer application etc. 

The duration and number of these in-service programmes varied 
from state to state. However, all the CTEs have reduced the duration of 
both subject based and theme specific programmes. The duration of 
both t5TDes of programmes were found to be between two to seven days. 
None of the CTE, who responded, was found to be following the CTE 
guidelines of MHRD as far as duration of inservice programmes is 
concerned. The duration of subject specific programmes and theme- 
based programmes were found almost same except in few CTEs where 
duration of theme-based programmes was 1-2 days less than the 
duration of subject specific programme. Few CTEs in Karnataka, 
Maharastra and Gujarat have reported in-service programmes of even 
much shorter duration (Govt. CTE, Yavatmal, Maharastra.2 days, SMT, 
Govt, college, Kohlapur, Maharashtra, 2-3 days, MLMN CTE Karnataka, 
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3-5 days and B.D. Shah CTE, Gujarat, 1-2 days) etc. Non availability of 
teachers for long duration either due to unwillingness of district 
authorities to relieve their faculty from work for such a long period, or the 
unwillingness of teachers themselves to attend a programme of longer 
duration has been cited as the basic reason for curtailing the stipulated 
period of subject based and theme based INSEH'. 

3.5.2 Use of Training Material 

Training material forms an integral and important component of 
in-service programmes and its sustained effect. CTEs are expected to 
make available the training material to participants during in-service 
programmes as it ensures not only better comprehension, understanding 
and assimilation of concepts and facts being taught by resource persons 
but also provides opportunily to teachers to use this material in their 
day- to-day teaching learning process as and when need arises. 

The research team therefore tried to elicit information on whether 
or not CTEs distribute any material related to the training programme to 
their participants; who develops these materials, and do they modify the 
materials procured from other sources to suit the local context etc. 
Analysis of the responses of CTEs in presented in this section. 


Table 3.4 Use of Training Material 


N. 

Yes 

No 

No response 

Blaterial 
developed 
by CTE 
faculty 

Material 
procured 
from other 

sources 

57 

40 

9 

8 

28 

24 


(70%) 

(16%) 

(14%) 

(48%) 

(42%) 


As clearly reflected from the table 3.4 majority (70%) of CTEs stated 
that they use training material during their training programmes, while a 
small percentage of CTEs (16%) mentioned that they do not provide 
training material to participants during programmes. Eight CTEs, 
sharing 14% of total sample did not give any response. The CTEs using 
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Table 3.3: Type of INSET Organized by CTBs. 

{More than one option given by CTEs) 


(Total) No. 

CTBs organizing 
INSET 

Subject 

Based 

Theme Based 

Both 

Any other 

41 

26 (46%) 

40 (70%) 

20 (35%) 

12 (21%) 


As indicated earlier CTEs are mandated to organize both theme 
based and subject based in-service education programmes for secondary 
teachers, however, a glance at table 3.3 reveals, that, very few CTEs fulfill 
this mandate. Only 35 percent of the responding CTEs have reported to 
be organizing both the types of programmes. A large number of CTEs 
(70%) are at present, engaged in organizing short duration theme specific 
in-service education programmes. While 46 percent CTEs are engaged in 
subject based in-service education programmes also. A small number of 
CTEs (21 percent) have been engaged in some other training programmes 
such as orientation programmes for SSA functionaries, training of DPIs, 
Librarians, and Computer application etc. 

The duration and number of these in-service programmes varied 
from state to state, However, all the CTEs have reduced the duration of 
both subject based and theme specific programmes. The duration of 
both types of programmes were found to be between two to seven days. 
None of the CTE, who responded, was found to be following the CTE 
guidelines of MHRD as far as duration of inservice programmes is 
concerned. The duration of subject specific programmes and theme- 
based programmes were found almost same except in few CTEs where 
duration of theme-based programmes was 1-2 days less than the 
duration of subject specific programme. Few CTEs in Karnataka, 

Maharastra and Gujarat have reported in-service programmes of even 
much shorter duration (Govt. CTE, Yavatmal, Maharastra.2 days, SMT, 
Govt, college, Kohlapur, Maharashtra, 2-3 days, MLMN CTE Karnataka, 
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3-5 days and B.D. Shah CTE, Gujarat, 1-2 days) etc. Non availability of 
teachers for long duration either due to unwillingness of district 
authorities to relieve their faculty from work for such a long period, or the 
unwillingness of teachers themselves to attend a programme of longer 
duration has been cited as the basic reason for curtailing the stipulated 
period of subject based and theme based INSEH'. 

3.5.2 Use of Training Material 

Training material forms an integral and important component of 
in-service programmes and its sustained effect. CTEs are expected to 
make available the training material to participants during in-service 
programmes as it ensures not only better comprehension, understanding 
and assimilation of concepts and facts being taught by resource persons 
but also provides opportunity to teachers to use this material in their 
day- to-day teaching learning process as and when need arises. 

The research team therefore tried to elicit information on whether 
or not CTEs distribute any material related to the training programme to 
their participants; who develops these materials, and do they modify the 
materials procured from other sources to suit the local context etc. 
Analysis of the responses of CTEs in presented in this section. 


Table 3.4 Use of Training Material 


N. 

Yes 

N. 

No response 

Material 
developed 
by CTE 
faculty 

Material 
procured 
from other 

sources 

57 

40 

9 

8 

28 

24 


(70%) 

(16%) 

(14%) 

(48%) 

(42%) 


As clearly reflected from the table 3.4 majority (70%) of CTEs stated 
that they use training material during their training programmes, while a 
small percentage of CTEs (16%) mentioned that they do not provide 
training material to participants during programmes. Eight CTEs, 
sharing 14% of total sample did not give any response. The CTEs using 
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Table 3.3: Type of INSET Organized by CTE^. 


{More than one option given by CTEs) 
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As indicated earlier CTEs are mandated to organize both theme 
based and subject based in-service education programmes for secondary 
teachers, however, a glance at table 3.3 reveals, that, very few CTEs fulfill 
this mandate. Only 35 percent of the responding CTEs have reported to 
be organizing both the types of programmes. A large number of CTEs 
(70%) are at present, engaged in organizing short duration theme specific 
in-service education programmes. While 46 percent CTEs are engaged in 
subject based in-service education programmes also. A small ntimber of 
CTEs (21 percent) have been engaged in some other training programmes 
such as orientation programmes for SSA functionaries, training of DPIs, 
Librarians, and Computer application etc. 

The duration and number of these in-service programmes varied 
from state to state. However, all the CTEs have reduced the duration of 
both subject based and theme specific programmes. The duration of 
both types of programmes were found to be between two to seven days. 
None of the CTE, who responded, was found to be following the CTE 
guidelines of MHRD as far as duration of inservice programmes is 
concerned. The duration of subject specific programmes and theme- 
based programmes were found almost same except in few CTEs where 
duration of theme-based programmes was 1-2 days less than the 
duration of subject specific programme. Few CTEs in Karnataka, 
Maharastra and Gujarat have reported in-service programmes of even 
much shorter duration (Govt. CTE, Yavatmal, Maharastra.2 days, SMT, 
Govt, college, Kohlapur, Maharashtra, 2-3 days, MLMN CTE Karnataka, 
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3-5 days and B.D. Shah CTE, Gujarat, 1-2 days) etc. Non availability of 
teachers for long duration either due to unwillingness of district 
authorities to relieve their faculty from work for such a long period, or the 
unwillingness of teachers themselves to attend a programme of longer 
duration has been cited as the basic reason for curtailing the stipulated 
period of subject based and theme based INSET. 

3.5.2 Use of Training Material 

Training material forms an integral and important component of 
in-service programmes and its sustained effect. CTEs are expected to 
make available the training material to participants during in-service 
programmes as it ensures not only better comprehension, understanding 
and assimilation of concepts and facts being taught by resource persons 
but also provides opportunity to teachers to use this material in their 
day- to-day teaching learning process as and when need arises. 

The research team therefore tried to elicit information on whether 
or not CTEs distribute any material related to the training programme to 
their participants; who develops these materials, and do they modify the 
materials procured from other sources to suit the local context etc. 
Analysis of the responses of CTEs in presented in this section. 


Table 3.4 Use of Training Material 


N. 

Yes 

No 

No response 

Material 
developed 
by CTE 
faculty 

Material 
procured 
from other 
sources 

57 

40 

9 

8 

28 

24 


(70%) 

(16%) 

(14%) 

(48%) 

(42%) 


As clearly reflected from the table 3.4 majority (70%) of CTEs stated 
that they use training material during their training programmes, while a 
small percentage of CTEs (16%) mentioned that they do not provide 
training material to participants during programmes. Eight CTEs, 
sharing 14% of total sample did not give any response. The CTEs using 
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training materials in the in-service training programmes either develop 
these materials themselves (48%) or procure these materials developed by 
other institutions (42%). Often resource persons are asked to provide 
write-ups of their presentation to the participants. Majority of CTEs of 
sampled states have reported using this technique. However, sometimes 
training materials, modules, write-ups developed by other organizations 
on a particular theme are taken as it is, without any modifications. 40 
percent of responding institutions have reported that they do not do any 
modification in the print materials or write ups obtained from other 
sources, while 48% CTEs have observed that they modify the materials 
procured from other sources to suit contextual requirements. 

CTEs use various methods for contextual adaptation of training 
materials, while 37 percent CTEs add some local examples to make it 
relevant to their particular needs, a considerable percentage (35%) 
rewrites some themes, while another 32 percent CTEs just choose and 
select appropriate themes out of materials available to them. A small 
percentage of CTEs (28%) add supplementary examples in already 
available materials. However, in majority of cases the materials 
distributed to the participants are hand written and Xeroxed only and 
not typed. Hence their appearance has been found to be quite shabby 
and dull. Some of the materials given to participants have been found to 
be written in hand writing which is hardly readable. This has an 
influence on overall quality and effectiveness of in-service training in the 
long run. The NCERT has developed some teacher training packages but 
none of the CTEs visited by the research team appeared to be aware of it. 

3.5.3 Availability and use of Audio-Visual aids in in-service 

Programme 

One of the major factors influencing the quality of training is the 
transactional modality adopted at the training center, which 
unfortunately in majority of in service training programmes remains 
confined to delivering lecture with little scope and opportunity for 
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trainees to actively interact and participate in the training process. The 
use of audio-visual aids in in-service training programmes is, therefore, 
being encouraged' to make these programmes more meaningful, 
interactive and interesting for trainees. These audio-visual aids have 
immense possibility of completing the triangular process of learning viz - 
motivation-clarification-stimulation. With the advancement of a strong 
network of information and communication technology, institutions have 
the opportunity to choose most suitable technology and audio-visual aid 
as per their requirement and availability of infrastructural resources. 
The study, therefore, made an attempt to investigate on the availability 
and use of audio-visual aids by CTEs during in-service training 
programmes. 


Table 3.5: Availability and use of Audio-Visual Alda. 

[figures in percentage) 


S.No. 

Audio Visual Aid 

Availabllltv 

Utilization 

1 

Charts 

89 

70 

2 

Models 

73 

61 

■ 3 

OHP 

88 

42 

4 

LCD 

17 

08 

5 

VCD 

42 

10 

6 

T.V. 

82 

30 

7 

Computer 

80 

10 

8 

Any other 

14 

10 


The analysis of data on availability and use of various audio-visual 
aids reveals that a large percentage of CTE have charts (89%), OHP 
(88%), models (73%), T.V.(82%) and computer (80%). Few CTE have LCD 
(17%) and VCD (42%) also. Video camera, EPT diascope, slide projectors, 
periscope, epidiascope etc. were also available in a small percentage 
(14%) of CTEs. However, the use of these aids during in service training 
programmes remain very limited. As reported, majority of CTEs use 
charts (70%) and models (61%) only. Over-Head projectors were utilized 
by 42% CTEs, 30 percent CTEs often use T.V, during their training 
programmes. The most frequent use of T.V. during in service 
programmes is to show the video-cassettes available with CTE to the 
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participants. Though computers are available in majority of institutions 
but its use remains confined to administrative and typing work rather 
than for academic purposes. 

It is clear from the findings of the study that though the audio¬ 
visual facilities are available in majority of CTEs they are hardly put to 
their maximum use and the in service training programmes in majority of 
CTEs remains confined to traditional chalk and talk method 
supplemented with charts and models wherever possible. Over-Head 
Projectors are though being popularly used, but use of power points 
through computers is yet to find a place in the training programmes 
organized by CTEs. 

3.5.4 Resource persons 

The quality of in-service training programmes depends to a large 
extent on the competence and commitment of resource persons engaged 
by the organization. Besides their faculty, all CTEs take help of external 
experts to deliver lectures on various themes during in-service training 
programmes. All the responding CTEs, except those who do not organize 
in-service training programmes, take the help of professionals from other 
organizations to successfully conduct their programmes. These 
professional are drawn from a number of educational institutions such as 
university departments, lASEs, SIE, B.ED colleges, SCERT, DIET, Senior 
secondary schools, retired school and college teachers, etc. Experts from 
some specialized institutions like ISRO, ISI, SIETs, Social welfare and 
Non -Governmental Organizations are also invited by some of these 
institutions. However, due to very small amount of honorgirium paid to 
resource persons CTEs often feel difficully to engage resource persons of 
high academic repute. Most of the CTEs face the problem of 
unwillingness of resource persons during their in service programmes 
organized at the field level or when the venue is in rural areas of the 
district. 
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Since the experts are drawn from diverse fields of education and 
they may not necessarily be aware of the nature of in-service training 
programme being organized by CTE and expectations from them, an 
orientation of resource persons prior to the actual organization of in- 
service programmes helps not only to familiarize them about the 
objectives of programme and the nature of target audience but also 
clarifies their own roles and expectations. Unfortunately a large 
percentage of CTEs (54%) do not feel the need of such orientation 
meeting for experts, 46% CTEs however appear conscious about such 
meetings and therefore organize resource persons’ meeting prior to the 
programme to brief them about the expectations from them, decide 
distribution of workload and prepare and review the course material. 

3.5.5 E>valuatioii of In -Service education Programmes. 

Organization of in-service education programmes involves a 
considerable amount of investment on resources, both human and 
financial, and the need to take stock of the effect of these investments 
periodically, to asses the accomplishments and failures of any 
programme is always felt. Evaluation becomes the watchdog of efficiency 
in planning and implementation phases and guarantor of effectiveness in 
the end of results. Therefore, a number of in-service education 
programmes, now a days, utilize some technique to get feedback from 
participants about various aspects of in-service education programmes. 
Usually participant’s ranking of resource persons, either at the end of 
each session or at the end of training programme is taken. The present 
study tried to ascertain the techniques used by CTEs to evaluate their in 
service education programmes. The analysis of data reveals that 80 
percent responding CTEs evaluated these programmes; of these 40 
percent CTEs adopted the technique of getting feedback from participants 
about resource persons after each and every session, while 60 percent 
CTEs evaluated the programme on the last day. Few CTEs adopted both 
the techniques and got the feedback from participants at the end of each 
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participants. Though computers are available in majority of institutions 
but its use remains confined to administrative and typing work rather 
than for academic purposes. 

It is clear from the findings of the study that though the audio¬ 
visual facilities are available in majority of CTEs they are hardly put to 
their maximum use and the in service training programmes in majority of 
CTEs remains confined to traditional chalk and talk method 
supplemented with charts and models wherever possible. Over-Head 
Projectors are though being popularly used, but use of power points 
through computers is yet to find a place in the training programmes 
organized by CTEs. 

3.5.4 Resource persons 

The quality of in-service training programmes depends to a large 
extent on the competence and commitment of resource persons engaged 
by the organization. Besides their faculty, all CTEs take help of external 
experts to deliver lectures on various themes during in-service training 
programmes. All the responding CTEs, except those who do not organize 
in-service training programmes, take the help of professionals from other 
organizations to successfully conduct their programmes. These 
professional are drawn from a number of educational institutions such as 
university departments, lASEs, SIE, B.ED colleges, SCERT, DIEH', Senior 
secondary schools, retired school and college teachers, etc. Experts from 
some specialized institutions like ISRO, ISI, SIETs, Social welfare and 
Non -Governmental Organizations are also invited by some of these 
institutions. However, due to very small amount of honorarium paid to 
resource persons CTEs often feel difficulty to engage resource persons of 
high academic repute. Most of the CTEs face the problem of 
unwillingness of resource persons during their in service programmes 
organized at the field level or when the venue is in rural areas of the 
district. 
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Since the experts are drawn from diverse fields of education and 
they may not necessarily be aware of the nature of in-service training 
programme being organized by CTE and expectations from them, an 
orientation of resource persons prior to the actual organization of in- 
service programmes helps not only to familiarize them about the 
objectives of programme and the nature of target audience but also 
clarifies their own roles and expectations. Unfortunately a large 
percentage of CTEs (54%) do not feel the need of such orientation 
meeting for experts, 46% CTEs however appear conscious about such 
meetings and therefore organize resource persons’ meeting prior to the 
programme to brief them about the expectations from them, decide 
distribution of workload and prepare and review the course material, 

3.5.5 E>valuation of In -Service education Programmes. 

Organization of in-service education programmes involves a 
considerable amount of investment on resources, both human and 
financial, and the need to take stock of the effect of these investments 
periodically, to asses the accomplishments and failures of any 
programme is always felt. Eveduation becomes the watchdog of efficiency 
in planning £Lnd implementation phases and guarantor of effectiveness in 
the end of results. Therefore, a number of in-service education 
programmes, now a days, utilize some technique to get feedback from 
participants about various aspects of in-service education programmes. 
Usually participant’s ranking of resource persons, either at the end of 
each session or at the end of training programme is taken. The present 
study tried to ascertain the techniques used by CTEs to evaluate their in 
service education programmes. The analysis of data reveals that 80 
percent responding CTEs evaluated these programmes; of these 40 
percent CTEs adopted the technique of getting feedback from participants 
about resource persons after each and every session, while 60 percent 
CTEs evaluated the programme on the last day. Few CTEs adopted both 
the techniques and got the feedback from participants at the end of each 
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session as well as at the end of the programme. Some CTEs have also 
adopted a pretest and post test evaluation technique to assess the 
achievement of participants. 

3.6 Researches /Projects Undertaken by CTEs 

The CTEs are mandated to undertake research projects for which 
there is a nucleus provision of annual research grant of Rs. 0.8 lakh. 
Besides this these institutions are expected to seek additional funds for 
specific research projects from organizations like MHRD, UGC, NCERT, 
Indian Council of Social Science Research and State Governments etc. 
However, in practice research appears to be one of the most neglected 
areas in majority of CTEs. Only 10 out of 57 responding CTEs have 
reported to be undertaken any research activity, which shares 
approximately 17 percent of the total responding institutions. The CTEs 
appear to be engaged and preoccupied with pre-service programmes and 
in-service programmes with very little time left for any research work. 
Delay in release of funds, or lack of fund have been reported as some of 
the factors for not taking up the research activity. Furthermore whatever 
little research activities are undertaken, either on personal motivation of 
individual faculty or institution’s initiation, its findings are confined to 
the institutions alone and are not shared with other institutions. 

Only 23 percent of the research findings are being shared by the 
CTEs with other stakeholders or target groups, consequently very little 
empirical database is available in these institutions on various factors, 
which might have implications on improving the quality of secondary 
education at state level. 

3.7: Pre-Service Courses Organised by CTEs. 

All the Secondary Teacher Education Institutions (STEI) 
strengthened as CTEs had already been actively engaged in pre-service 
education of teachers prior to their upgradation. The study, therefore, 

made a brief attempt to ascertain whether their upgradation as CTE 

34 



brought any phenomenal change in the pre-service programmes? Have 
they introduced any new course since their upgradation? Did they get 
any financial assistance from the Central Government to start a new 
course; and did they recruit any additional faculty to meet the additional 
requirements? Answers of these research questions have been presented 
in this section. 

The information made available by 57 responding CTEs reveal that 
the strengthening of STEIs into CTEs does not seem to have brought 
much change in the pre-service education programmes being organized 
by these institutions, as all of these institutions continue with the B. Ed 
programmes except the CTE Allahabad, which has yet to introduce B. Ed 
course. None of the faculty member, except the principal, of this 
institution has been reported to be having pre-requisite qualification for 
teaching at B. Ed level, which appears to be the biggest roadblock in 
starting B. Ed course. 

The CTEs- Bhagalpur in Bihar, Rewa in M.P, Dabok, Jodhpur and 
Sangaria in Rajasthan, Bilimora and Vallabh Vidya Nagar in Gujrat, and 
Coimbtore in Tamil Nadu have provision to enroll students for Ph. D. 
degrees also besides the regular B. Ed courses. These CTEs, jointly, 
share 14 percent of total responding institutions. Besides, ten CTEs 
sharing approximately 16 percent of total sample have M. Ed. Programme 
also. These are CTEs of Bhagalpur, Rewa, Faridkot, Bhubaneswar, 
Dabok, Jodhpur, Sangaria, Jammu, Srinagar, Banglore (M.E.S. College) 
and Hyderabad. The CTE, Hyderabad has introduced some other pre- 
service courses like B.Ed (Special Education), Post-Graduate Diploma in 
Early Childhood Education smd Telugu Pandit, besides regular B.Ed and 
M.Ed programmes. However, no clear-cut information has been 
furnished by majority of these institutions on-whether these courses were 
started after upgrading the STEI as CTE or before its upgradation. As 
per information made available by few institutions the M. Ed course of 
both the CTEs of Jammu and Kashmir has been introduced from the 
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year 2004; Sri Rang Krishna Mahavidyalaya Bilimora, Gujarat started 
Ph-D degree programme in 1999-2000. This institution also started a six 
months English Teaching Certificate Course from 1998-99. Another 
CTE, M. B Patel College of Education, vallabh Vidya Nagar, Gujarat has 
introduced one year Computer Education B. Ed programme from 2003- 
2004. CTE Hyderabad, Introduced B.Ed (Special Education) and Telugu 
Pandit course after upgradation as CTE. 

To sum up, the CTEs seem to be contented with the traditional B. 
Ed courses only, and majority of them have not taken initiative to start 
any new course other than B. Ed, or initiate any innovative programme of 
pre-service teacher education. 

From the informations furnished by CTEs no significant change 
can be observed in the pre-service teacher education programmes since 
the strengthening of a institute as CTE. Only few CTEs have furnished 
some data on the changes they have brought in existing programmes 
after their upgradation. Government College of Teacher Education 
Dharamshala has included sessional activities in their B. Eki 
programmes, while Vijaya Teacher training college, Banglore, CTE 
Hatundi, CTE Hyderabad, and CTE. Dabok have made computer 
education compulsory for B. Ed students. CTE Warangal has also 
reported increased use of computer by B. Ed students. No information 
was available from other CTEs though computer cell is available in a 
number of these institutions. 

3.7.1: Duration of Practice Teaching. 

Practice teaching is an essential component of pre-service teacher 
education programme, which provides an opportunity to student teachers 
to put their theoretical knowledge into practice in actual classroom 
situation. It is the practical test of student teachers’ ability and 

professional competence and a learning experience to sharpen these 
competencies. 
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Table 3.6: Duration of Practice Teaching. 


Duration 
In days 

Upto 20 
days 

Upto 30 
days 

Upto 40 
days 

Upto 60 
days 

Upto 60 
days 

More 
than 60 
days 

No. of 

2 


13 

12 

2 

1 

CTEs 

(4.34) 


(28.26) 

(26.08) 

(4.34) 

(2.17) 


The data pertaining to duration of practice teaching reveals wide 
variation in CTEs, which ranges from twenty days to more than sixty 
days, While GTE, Bellaiy in Karnataka has reported longest duration 
(120 days} of practice teaching, S.M.T college of Education Kolhapur in 
Maharashtra has only 18 days of practice teaching provision for students' 
teachers. Two CTEs i.e. Agartala, and Dabok, have the provision for 60 
days practice teaching. Among other institutions of the sample 17 (37 
percent) CTEs have upto 30 days of practice teaching, 13 (28 percent) 
CTEs have upto 40 days; and 12 (26 percent) CTEs have upto 50 days of 
practice teaching. No information was available on this variable from rest 
of the CTEs. 

Due to the variation in duration of practice teaching programmes 
in different CTEs, variation in number of lessons taught by student 
teachers has also been found. It was as low as six lessons in each 
subjects (every student has to choose two subjects for practice teaching) 
in CTE Jamkhandi in Karnataka, to 20 lessons each in 18 CTEs sharing 
38 percent of the total responding CTEs on this variable. Majority of 
CTEs (29 percent), however, reported 15 lessons each, taught during the 
practice teaching period. Interestingly CTE Bellaiy which has reported 
longest duration i.e. four months (120 days) of practice teaching has the 
provision of 12 lessons each (total 24 lessons) taught by its student 

teachers. Similarly in CTE, Agartala 15 lessons per subject (total 30 

37 













than five computers. 44 percent CTEs, out of 43 CTEs having computer 
facilities have four or even less number of computers. Only one or two 

computers are available in ten CTEs, while three to four computers are 
available in nine CTEs. 15 CTES have 5 to 9 computers sharing 35 
percent of institutions having such facilities. The preceding analysis 
reflects clearly that a large number of CTEs have fulfilled the mandate of 
having at least five computers in their institution, however there is 
considerable number of institutions which have yet to achieve this target 

Another and more crucial aspect is the extent of utilization of this 
facility by the institution and faculty besides, daily routine typing or 
administrative work. This appears to be the weak spot of CTEs as only in 
50 percent institutions having computer facilities, the faculty members 
seem to utilize it for their academic purposes. Lack of necessary training 
and willingness the part of faculty members, lack of initiative on the part 
of institutional head and preoccupation with routine work which leaves 
very little free time with the faculty to learn and use the computer may be 
the reasons for it. Though 46 percent institutions amongst the total 
responding CTEs, have conducted some computer related training 
programme for their own faculty but ironically, only 30 percent of the 
faculty of these CTEs utilize this knowledge in practice, consequently, 
even if the facilities are available in the institution these are hardly put to 
their optional use. 


3.9: Infrastructural Facilities in CTEs : Provision and Field 

Realities. 

The MHKJD guidelines for upgradation of secondary teacher 
education institutions provides a long list of conditions which should be 
fulfilled by an institution seeking for its upgradation as CTE. These are 
as follows: 
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Table.3.8: Norms for Secondary Eklucation Institution seeking 

upgraded as CTE. 


1. 

Years since establishment 

More than 5 years. 

2. 

Courses offered 

B.Ed./L.T. 

3. 

Intake of students 

B.Ed. 100 

4. 

Academic Staff 

(i) At least 10 (full time & qualified 
for different school subjects) 

(ii) Lecturer/Instructors in 

Physical Education /Art/ 

Music /Work experience 

5. 

Teacher-Pupil Ratio 

1: 10 

6. 

Area of the Campus 

Minimum 5 acres 

7.' 

Accommodation (Desirable) 

Lecture Hall 1 

Lecture Rooms 3 

Staff Room 1 

Girls Common Room 1 

Boys Common Room 1 

Art /Craft Room 1 

A . V . Room 1 

Toilet Facilities 

Admn. Room, Playfields 

8. 

Laboratories 

One each for science and psychology 

9. 

Library 

Library with reading room for atleast 30 
students. Books 4000 (including multiple 
copies) Journals 10 (including at least 3 
professional journals). 

10. 

Hostel 

Separate hostel accommodation for men 
and women students to accommodate at 
least half the student population. 

11. 

Practice Teaching and 
Demonstration 

The institution should be having a 
standing arrangement with a suitable 
secondary school for the practice teaching 
of the formers pupil teachers. 

12. 

Finances 

Adequate financial position 

13. 

Management 

The Institution: 

(i) Should not be one being run for 
profit to any individual or group 
of individuEds; 

(ii) Should not have been 

admitting more than the 
sanctioned number of seats; 


41 






(iii) 

Should have been following the 
courses of studies as 

prescribed by the university 
concerned; 



(iv) 

Should have been charging fees 
and contribution to funds etc., 
strictly as per the regulations 
laid down by the Competent 
Authority; 



(V) 

Should have been effecting 
admissions on the basis of 
centralized admission tests or 
any other procedure laid down 
by the University/ State Govt., 
and should not have been 
admitting students on an 
unfair basis; 



(Vi) 

Should have been showing 
consistently good results in 
University exams; and 



(vii) 

Should in all respects be having 
a completely unblemished 
record of service. 

14. 

Research & Innovation 

(i) Evidence of interest in research and 
innovation effort on institutional and 
individual basis. 


It is clear from the long list of facilities enlisted above, that, the 
guidelines expected aspirant Secondary Teacher Education institutions to 
fulfil stringent norms. It was done to ensure that only institutions of 
high academic standing, adequate infrastructure facilities, and sound 
financial position are upgraded and strengthened as CTE. After being 
upgraded as CTE, the institution has to fulfil following norms. 
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Table.3.9: Norms for Human and Physical Facilities in CTE after 
Upgradation. 


Sl.No. 

Items 

College of Teacher Education 

1 

2 

3 

1. 

Student Intake 

B.Ed. 100 

2. 

Academic Staff 

Principal 1 i 

Readers 3 

Lecturers JL3 

17 : 

3. 

Other Staff 

Librarian 1 i 

Physical Education ! 

Instructor 1 

Technicians/ instructors 
(Computers /ET/ ' 

/arts/Crafts) 3-4 ] 

Lab. Asstt. 2 : 

Clearical and Class IV staff in minimum, j 
Necessary numbers j 

4. 

Minimum Campus Area 

5 acres 1 

5, 

Accommodation 

1 


(a) Academic wing 

Lecture Hall 

Lecture Rooms 

In-service Education. Room 

Seminar Room 

A.V. Room 

Art Room 

Craft/ WE Room 

Science. Lab. 

Psychology Lab. 

Educational. Technology. Room 


(b) Administration 

Principal's Room 1 


Wing 

Office Room 1 

Staff Room 1 

Store Room 

Girls' Common Room 1 

Boys’ Common Room 1 

Adequate Toilet 

Facilities 

Canteen & Drinking water i 

facilities 

— 6 . - 

— - - ----— 1 

Library 

(i) Library with reading room for 
about 50 students 

(ii) Books - 10,000 

Journals (professional) - 10 

7. 

Hostel 

Separate Hostel accommodation for boys 

and girls so as to accommodate a total of 
about 150 inmates at a time 

a. 

Play Ground 

Play grounds for games, sports, athletics 

and physical education activities 
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9. 

A. V. Equipment 

VCP fle 22’'Colour TV 2 units 

Audio Two-in-One 2 units 

Slide projectors 2 

Adequate no. of 

Educational video 

Eilm, slides 8b 

Audio Cassettes 

Overhead Projectors 2 

Amplifiers fls 

Microphones 1 

10. 

Computer Equipment 

Micro Computers] 

Disc Drives j 10 

Colour monitors ] each 

Printers 3 

Voltage Stabilisers 

Adeauate number of software packages 


The above-mentioned tables indicate that stringent norms have 
been recommended for any secondary teacher education institution 
seeking upgradation as CTE. After upgradation these institutions are 
expected to upgrade their infrastructural facilities also to a considerable 
extent. A central assistance of Rs. 48 lalch non-recurring grant and 6.25 
lakh recxirring grant, had been allocated to these institutions during the 
VII plan period at the initial stage of strengthening these institutions as 
CTEs, which continued for VIII and IX plan period. The X five year plan 
envisages central assistance up to a maximum of Rs. 1 crore per existing 
CTE for organising in-service training of secondarv" teachers, undertaking 
small projects with schools such as computer education, conducting 
experimentation and innovation in secondary education; organising pre¬ 
service teacher education courses; and other activities to upgrade the 
quality of secondary education. 

An analysis of availability of audio-visual facilities has been 
presented in table 3.5 of this chapter. Availability of some other facilities 
such as hostel staff quarters, classroom, auditorium etc are presented in 
table 3.10. 
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Table 3.10. Infrastructural facilities added through CTB grant. 



Hostel 

Stair 

quarter 

Classrooms 

Auditorium 

Aotlvity 

room 

Any 

other 

Percentage 
of CTEs 

38 

38 

67 

28 
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A quick glance at the table reflects major portion of the CTE grant, 
received by these institutions were utilized for construction of classrooms 
and for various activity rooms. 67% CTEs constructed additional 
classrooms, while, 42% of them added activity rooms like art/craft room, 
A.V room etc. Hostel facilities were made available by only 38% 
responding CTEs, while another 38% CTEs took initative to provide staff 
quarters to their faculty. A small percentage of CTEs (28%) had also 
constructed auditorium in their institution. None of the responding 
CTEs had spend any money on constructing girls' common rooms or 
boys' common rooms for students. In fact none of the CTEs visited by 
the research team had this provision for its students. Though Library 
was found in all the institutions, seating space for 30 students as 
mandatory under guidelines was not available in Nalini Devi Teachers 
Training College, while M.E.S. College, Banglore did not have enough 
seating space for students in library. Majority of the CTEs have reported 
delay and difficulty in getting funds from state government as all funds 
from the MHRD are routed through state authorities. This effects the 
infrastructural facilities, as well as organization of programmes and 
activities of the CTEs to a great extent. 

3.10: Teacher Eklucator Profile 

In the process of education, there is a chain of connecting agents: 
teacher educators, teachers, and students. What and how students learn 
is affected by the knowledge structure of their teachers, who in turn, are 
largely dependent upon our teacher education programmes and teacher 
educators for grooming and developing these knowledge structures. The 

45 
















professional competence and commitment of teacher educators plays 
vital role in quality improvement of pre-service euid in-service teacher 
education porgrammes. The guideline of 1987 expects the faculty of CTE 
to hold same academic competence as in any institute of higher learning. 
It states “CTEs and lASEs will be institutions of higher learning, within 
the university system, and therefore, subject to all the discipline of that 
system. The most important corollary of this would be that posts of 
Lectures, Readers and Professors in these institutions will necessarily 
have to be manned only by persons satisfying the eligibility critera laid 
down by UGC for these posts.” 

The CTEs are expected to have atleast 17 faculty members 1 
Principal, 3 Readers and 13 Lecturers. Realising the importance of the 
role of teacher educators in the functioning of CTEs, the present study 
tried to develop the profile of academic faculty who are engaged in these 
institutions. 

This section deals with the information regarding the number of 
faculty members in various CTEs, their age group, academic and 
professional qualifications, their contributions in terms of publications, 
research reports and contribution in seminars and conferences etc. 
While information regarding the number of faculty members have been 
based on data obtained from 33 Principals of CTEs on their faculty 
strength, the personal data of teacher educators working in these 
institutions had been collected through Teacher Educators Profile 
Questionnaire” mailed to all 86 CTEs. Responses of 362 teacher 
educators had been received and the teacher educators profile has been 
developed on the basis of these responses. The analysis of data is 
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presented below:- 


Table 3.11: No of Faculty Members in CTEs 


S. No 

Name of CTB 

No. Of Faculty 

1. 

CTE, Maharashtra. 

09 

2. 

GTE, Balangir, Orissa. 

09 

3. 

CTE, Dewas, M.P. 

10 

4. 

CTE, Agartala, Tripura. 

17 

5. 

CTE, Kohima, Nagaland. 

15 

6. 

CTE, Komarapalayam. 

07 

7. 

CTE, Jammu. 

18 

8. 

CTE, Kokrajhar, Assam. 

09 

9. 

CTE, Tejpur, Assam. 

07 

10. 

CTE, Naugaon, Assam. 

10 

11. 

CTE, Tura, Meghalaya. 

06 

12. 

CIE, Shillong, Meghalaya. 

16 

13. 

CTE. Dabok, M.P. 

07 

14. 

CTE, Coimbatore, Timal Nadu. 

08 

15. 

CTE, Hyderabad. 

21 

16. 

CTE, Chitradurga, Karnataka. 

18 (Post of Principal 
and one reader 
vacant) 

17. 

CTE, Vallabh Vidya Nagar, Gujeu-at. 

12 

18. 

CTE, Khandwa, M.P. 

11 

19. 

CTE, Warangad, Andhra Pradesh 

19 

20. 

CTE, Rewa, M.P 

16 

21. 

CTE, Sengaria, Rajasthan. 

05 (5 Instructors) 

22. 

CTE, Bhusawar, Rajasthan. 

04 

23. 

CTE, Bhubaneswar, Orissa. 

16 

24. 

CTE, Vellore, Timil Nadu. 

19 

25. 

CTE, Allahabad, U.P. 

08 

26. 

CTE, Belgam, Karnataka. 

20 

27. 

MES College, Bonglore ( Rural) Karnataka 

10 

28. 

VTC, Banglore, Karnataka 

08 

29. 

CTE, Dharmshala, Himachal E*radesh 

19 

30. 

CTE, Hatundi, Rajasthan. 

15 

31. 

CTE, Raipur, Chattisgarh. 

20 




32. 

CTE, Mizoram. 

14 

33. 

CTE, Ahmedabad, Gujarat 

9 


Data pertaining to the number of faculty members has been 
provided by 33 CTEs. A quick perusal of table 3.11 reveals majority of 
these CTEs do not fulfil the mandatory requirement of 17 faculty 
members. Only 6 CTEs sharing 18 percent of total responding CTEs fulfil 
the prerequisite number of faculty members in their institutions; these 
are CTE, Agartala, Chitradurga, Warangal, Vellore, Dharamshala and 
Hyderabad. The number of faculty members in other states vary from 
four in CTE Bhusawar, Rajasthan to 21 in CTE Hyderabad. 

It is clearly reflected from the strength of faculty members in CTEs 
that though the secondary teacher education institutions have been 
strengthened as CTE, little attention has been paid to provide adequate 
number of faculty members to these institutions which is essential for 
making these institutions centers of excellence. 

There is a lot of variation in the nature of posts of faculty members 
also. While some faculty members are working against permanent post 
others are working on temporary or adhoc or part time basis. 


Table 3 .12 Nature of Post 


Nature of Post 

Permanent 

Temporary/Adhoc/Part time 

Not Reported 

No. Of faculty 

273 

73+13 

3 

members 

(75 %) 

(24 %) 


N=362 



The analysis of data collected from 362 teacher educators working 
in different CTEs reveals that majority of CTE faculty (75 %) are working 
against permanent post whereas 24% of them are either temporary, 
adhoc or part time workers. The faculty members appointed against CTE 
posts are generally working on contract and temporary/ adhoc part time 
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basis, e.g. in CTE Hatundi 4 lecturers are appointed under GTE scheme 
who are working on temporary basis. Similarly in CTE Andhra Mahila 
Sabha 5 lecturers selected against CTE posts are working on temporary 
basis. In CTE Kokrajhar Assam 6 faculty members, and in CTE Shillong, 
Meghalaya 10 faculty members are working on part time basis. During 
the interaction with faculty of some CTEs, it emerged that the staff who is 
selected against CTE rolls, get less salary than the other faculty members 
of same CTE, they get only consolidated salary instead of a scale. For 
instance faculty members of CTE Hatundi get a salary of Rs. 7000/- per 
month, in CTE Andhra Mahila Shaba 5 CTE faculty get a fixed salary 
5000/- per month and CTE staff of Vijaya Training Collage Banglore also 
get consolidated salary of Rs. 6000/- per month. 


Table 3.13 (lender and Category wise Distribution of CTE Faculty 


N. 

Gender 

Category 


Male 

Female 

Gen 

SC 

ST 

OBC 

Other 


191 

171 

247 

12 

34 

72 

1 

362 

(53%) 

(47 %) 

(67%) 

(3%) 

(9%) 

(20%) 

(0.28%) 

_ 


India is characterised by diversities in terms of caste, class, gender 
and religious groups. A large segment of society, including, the 
Scheduled Caste, Scheduled Tribes, and Other Backward Class is 
deprived, both, socially and educationally. The provision of positive 
discrimination for these deprived groups including woman, in our 
constitution, intends to enable these sections of society to join the main 
stream in both educational and professional fields. Accordingly, there is 
a policy of reservation in jobs for SC, ST, and OBC in all the states. 
However, the observation of table 3.13 clearly shows that these groups 
are not represented adequately in CTEs. While the CTEs appear to have 
enough representation of female teacher educators who share 47% (as 
compared to 53% of their male counter parts) of the total responding 362 
teacher educators, the share of different social groups appear to be quite 
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skewed in favour of general category teacher educators. Though the 
finding in this variable may not have enough generalization capacity due 
to non-availability of data form all the CTEs yet it reflects a general trend 
of representation of various groups in these institutions. 

The state wise analysis of the teacher educator profile reveals, that, 
Nagaland (95%), and Mizoram (100%) are the only two states with very 
high representation of ST population; while 25% OBC teacher educators 
represent CTEs of Orissa, and Madhya Pradesh. Out of four CTEs of 
Madhya Pradesh-Rewa, Chattarpur, Ujjain and Khandwa none of the 
teacher educator was reported to be SC or ST, though the state has large 
Schedule Tribe population. Like wise 25% teacher educators of Gunjam, 
Bhubaneswar, Angul, Balasore and Balangir belong to OBC category but 
none of the teacher educators was found to be belonging to SC or ST 
category. Incidentally this state also has quite large number of tribal 
population. 

The overall representation of only 3 percent for SC and 9 percent 
for ST teacher educators indicates towards the fact that the reservation 
policy is not being fully implemented in various states due to various 
reasons. This is not only a cause of concern but a matter of fuller 
investigation also. 


Table 3.14 Age wise Distribution of Teacher Educators 


Age group 

Number of Teacher 
Eklucators 

Percentage 

25-34 

40 

11.05 

35-44 

132 

36.46 

45-54 

128 

35.36 

55-64 

62 

17.13 

N. 

362 

100.00 


Table 3.14 shows the age range of teacher educators of CTEs of 
different states. An analysis of the table reflects, that, the teacher 
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educators belong to the age range of 25-64 years. However, majority of 
teacher educators fall between 35 to 54 years of age as 36 percent 
teacher educators of the sample had age group between 35-44 years, and 
another 35 percent belong to age group 45-54 years. Interestingly 1- 
percent teacher educators belong to 55-64 years of age, while 11 percent 
teacher educators have younger age range of 25-34 years. Few teacher 
educators have been reported to be more than 60 years of age also. 


Table 3.15 Professional Qualification of CTB Faculty. 


Quallflc ation/' 

No. of 

// Faculty 

P.G. 

with 

M. Ed 

Graduation 
with M. Ed 

Ph. D 

M. 

Phil 

P.G. 

with 

B.Ed 

Graduatl 
on with 
B.Ed 

P.G 

Graduation 

362 

115 

19 

107 

42 

58 

2 

16 

22 

Percentage 

31.76 

5.24 

29.55 

11.60 

16.02 

0.55 

4.42 

0.82 


The table reflects, a considerable majority of teacher educators in 
the sample have higher professional qualification required for such 
institutions. While 31 percent teacher educators have Masters Degree in 
Education, besides, post graduation in their basic discipline, 29 percent 
teacher educators employed in CTEs hold Ph.D degrees, and another 12 
percent have M. Phil qualification also. These three categories combined 
together 264 faculty members, out of the total sample of 362, have post 
graduation with M.Ed, M.Phil or Ph.D qualifications which constitutes 
approximately 72 percent of the total responding CTEs faculty. However, 
in a number of CTEs especially, in north-eastern regions like Mizoram, 
Assam (Tejpur, Goalpara, Golaghat) Tripura, Nagaland, and eastern 
region of country like Bhagalpur in Bihar and Allahabad in U. P teacher 
educators with post-graduation degree only, or post graduation with B.Ed 
qualifications have also been reported to be employed. 
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Table 3.16 Qualification added on the job. 


Qualification 

M.A 

B. Ed 

M. Bd 

M. PhU 

Ph. D 

Other 

No. of faculty 

203 

(56.07) 

11 

(5.04) 

15 

(7.38) 

39 

(19.21) 

19 

(9.35) 

97 

(47.78) 

22 

(10.83) 


A probe into teacher educators’ efforts to improve their 
qualification after joining the profession revealed interesting findings. As 
per the information of table 3.16 nearly half of the total responding CTEs 
i.e. 203 teacher educators (56 percent) have been reported to have joined 
various educational and professional courses to improve their academic 
qualifications. Out of these, a large majority (48 percent) completed their 
Ph.D after joining the profession, while 9 percent teacher educators 
completed M.Phil, and another 19 percent completed M.Ed degree. A 
small number of teacher educators (5 percent) who could not do post¬ 
graduation earlier completed post graduation and some of them have 
even done B.Ed (7 percent) also. Few teacher educators have undertaken 
courses such as Diploma in Distance Education (DDE), Post Graduate 
Diploma in Higher Education (PGDHE), Diploma in Educational Planning 
and Management, Adult Education, Computer Application, etc from 
IGNOU and other organizations. PGDHE programme appears to be quite 
popular among teacher educators probably for the reason, that it is 
recognized by UGC as substitute for ‘ Refresher Course’ organized by 
Academic Staff Colleges. This course provides an opportunity to fulfil the 
pre-requisite qualification essential for promotion of a teacher educator 
from the post of lecturer to reader under career advancement scheme 
without disturbing his/her daily routine. 
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Table 3.17. Publications of Teacher Eiducators 



Research papers/ Articles 

Books 

No. of 
Research 

1-5 

6-10 

More 

Total 

1 

2 

3 

m 

5 

Total 

paper, 



than 








Books. 



10 








No. of 

76 

24 

07 

107 

17 

15 

5 

7 

2 

46 

faculty 

(20.09) 

(6.90) 

(1.93) 

(29.55) 

4.69 

4.14 

1.38 

1.93 

0.55 

(8.12) 


Teacher educators are expected to keep themselves abreast with 
the latest developments in the field of education, and make efforts for 
tneir professional growth by way of undertaking research studies, writing 
books, and contributing scholarly articles/papers in educational 
journals. However, it appears to be the weakest and most neglected 
aspect of the professional life of teacher educators as only 29 perceint 
faculty members out of 362 responding teacher educators have reported 
to be having any published work. Out of these, majority (20 percent) 
have articles ranging from 1-5 to their credit, and 7.0 percent have 
written from 6-10 research articles. Similar findings have been reported 
for books also, as visible from table 3.17. Clearly very few teacher 
educators have published books to their credit. Only 5.0 percent of the 
total sample of teacher educators have reported to be having published 
books which ranges form one book to 5 books. Therefore, teacher 
educators seem to be little interested in making effort for their own 
professional growth in the form of scholarly publication of books and 
articles/papers etc. 

3.10.1: Membership of Academic and Professional Organization. 

Teacher educators were aslmd to indicate whether they were 
members of any academic/ Professional organization. Their responses 
are given in table 3.18. 
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Table 3.18; Membership of Academic/ Professional Organization 


N. 

No. of faculty 

No of memberships 

in academic organizations 


having 

membership 

1 

2 

3 

4 

5 and 
above 

362 

64 

43 

12 

5 

1 

3 

Percentage 

24.33 

68.25 

19.05 

7.93 

1.56 

4.76 


The data on this variable is quite disappointing as, only 64 
secondaiy teacher educators, sharing 24 percent of the sample, reported 
to be members of any educational/ professional organization. Majority of 
these educators (68 percent) have been members of one organization, 
while a small percentage (5 percent) of these are having membership of 
five or more organizations. The rest of teacher educators have 
membership of two to four professional organizations. 

3.10.2: Research Projects undertaken and supervised. 

The professional growth of teacher educators expects them to be 
lifelong learners and constantly add to their stock of knowledge through 
writing scholarly articles, undertaking research projects and guiding and 
supervising research work etc. The responses of CTE faculty on this 
variable are summarized in table 3.19. 


Table 3.19 Number of Research Projects undertaken and supervised. 



Research Projects Completed 

Resean 

M.E4i 

:h studies supervised at 

1/ M.PhJl. Pb.D levels 

N. 

1-2 

. 3-4 

More than 5 

N. 

M.Ed/M.Phi] 

Ph.D 

32 

(8.83) 

16 

(50.00) 

12 

(37.5) 

4 

(12.5) 

93 

(25.69) 

76 

(81.72) 

17 

(18.27) 
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Only 32 teacher educators, out of a sample of 362 GTE faculty have 
reported to be undertaken any research project during last three years, 
which constitutes approximately 9 percent of the total sample. Therefore, 
very little percentage of teacher educators have undertaken any research 
study besides their routine teaching assignments. The number of 
research projects completed by these teacher educators varies from one 
to two (50 percent), and to more than five (12 percent) projects. 

The number of teacher educators guiding and supervising M.Ed/ 
M.Phil Dissertation and Ph.D studies is comparatively better than 
teacher educators undertaking their own projects. 26 percent teacher 
educators of GTE have reported to be engaged in providing guidance to 
M.Ed, M.Phil or Ph.D students in their academic pursuits. While a small 
percentage (18 percent) have been reported to be providing guidance to 
Ph.D students also. 

It may be concluded from these findings that the faculty members 
of GTE seem to be less interested in undertaking their own research 
studies, either due to lack of motivation, incentives, and conducive 
climate in their institutions to promote such scholarly activities, or due to 
their own lack of initiative to put in any extra efforts for their further 
professional growth. Gontrary to this, they, seem to be more interested in 
providing expert guidance to others to complete their research studies, as 
it is more easy to give expert advise than to engage in serious and time 
consuming research activity themselves. 

3.11.3: Initial Training and Orientation of Teacher E^ducators. 

The 1987 guidelines for GTE recommends “principals and faculty 
members in certain areas, like, in-service education, educational 
technology, planning and management etc would have to be suitably 
oriented at the outset or as soon after they joined, as possible. Other 
faculty members would also have to be gradually undergo suitable 
training and orientation programmes. Initial orientation courses for 
principals and the other three category of faculty members would be 
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organized, as far as possible, in NCERT (including CIET and RCEs), 
NIEPA and University Departments of Education. Courses for other 
faculty members would have to be conducted in RCEs, SCERTs, SIEH's. 
etc."(para 4.2.6). 

Responses of participants on this aspect of professional 
development of teacher educators reveal that 189, out of total sample of 
362 CTE faculty, have attended refresher or orientation programmes 
organized by state or national level authorities. This constitutes 52 
percent of the total sample. However, these programmes were not 
necessarily the one visualized by the guideline i.e, to give orientation to 
CTE faculty on roles and functions of CTEs. Rather the programmes 
attended by CTE faculty varied from refresher and orientation 
programmes organized by Academic Staff Colleges, to workshops and - 
subject based short duration orientation and training programmes etc. 
organised by SCERT, and Regional Institutes of Education. Large 
variation in the duration of these programmes were also reported which 
ranges from two days to twenty-one days. 

Majority of faculty members of CTE Gunjam, and Bhubaneswar in 
Orissa; Kolhapur in Maharashtra, A.G. teachers training college, 
Ahmedabad, and Vallabh Vidya Mindir, Bilimora in Gujarat; CTE Aizwal, 
Mizoram; CTE Vellore and Pudukkotti in Tamil Nadu; CTE 
Tiruvannathpuram in Karala; CTE Dharmshala in Himachal Pradesh, 
CTE Faridkot in Punjab; and CTE Sri Nageir in Jammu and Kashmir have 
undergone such type of training programmes. 

It is clear from the findings that even after more than one decade of 

operationalization of the scheme of CTE, no comprehensive scheme for 

orientation of principals and faculty members of CTE has been evolved by 

state or national level institutions responsible for their training. 

Consequently the orientation programmes for teacher educators of CTEs 

are being undertaken on adhoc and irregular basis having little impact 

on the functioning of CTE as a whole. The need for evolving a 
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camprehensive scheme of in-service education of teacher educators of 
these institutions have been strongly felt by the faculty members 
themselves and voiced during field visits of research team. 

3.10.4: Teaching Experience of Teacher Educators 

Information was also sought about the teaching experience of 
teacher educators under two main categories-school level and teacher 
training level. 

Table 3.20: Teaching Experience at School and Teacher Education 
Level. 


Range of years 

Experience at School 
Level 

Elxperlence of Teacher 
Education Level. 

1-10 

160 (65.04) 

179 (54.24) 

11-20 

65 (26.42) 

101 (33.33) 

21-30 

20 (8.13) 

50 (15.15) 

More than 30 years 

1 (0.40) 

10 (3.03) 

Total 

246 (67.95) 

330 (91.16) 


Overall analysis of teaching experience of teacher educators at the 

school level reveals 246 teacher educators, out of the total sample of 362, 

have experience of teaching in schools, while 330 teacher educators 

sharing 91 percent of total sample have experience of teaching of teacher 

education level. No information had been provided by 28 teacher 

educators regarding their teaching experiences. A number of teacher 

educators reported experience of ‘both’ teaching at the school level, as 

well as teacher education level, consequently the total, percentage 

exceeded 100. The information pertaining to the teaching experience 

reveals, that, majority of teacher educators have up to 20 years of 

teaching experience as the percentage of teacher educators falling 

between the year range of 1-10, and 10-20 years jointly, shared 

approximately 85 percent of the total 330, teacher educators. Amongst 

these two experience range, majority of teacher educators have been 
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found to be having teaching experience between one to ten years. If 
compared with the age wise profile of teacher educators, it may be 
inferred, that, CTEs have quite a good number of relatively younger 
teacher educators with a number of years in their hands to serve. They 
also have the requisite qualifications and therefore, a carefully planned 
in-service education programme, and scheme of CTE may help these 
institutions to actually become the breading ground for excellence, 
experimentation, and innovation at the secondarj^ level. 
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CHAPTBR-IV 


Report of the Field Visits 

In order to collect qualitative data, field visits to six CTEs had been 
undertaken by the research team. The CTEs identified for visits are; 

1. Nalini Devi Woman’s College of Education, Bhubaneswar, Orissa. 

2. Andhra Mahila Sabha College of Teacher Education, Hyderabad, 
Andhra Pradesh. 

3. Vijaya Teachers Training College, Banglore, Karnataka. 

4. Haribhau Upadhyaya Woman Teachers College, Hatundi 
Rajasthan. 

5 A.G. Teachers College, Ahmedabad, Gujarat. 

6 Govt College of Education, Panvel, Maharastra. 

The detailed report of the field visits of these institutions is 
presented in this chapter. 




Nalini Devi Woman’s College of Teacher 
Education Bhubaneswar 


Nalini Devi Woman’s college of Teacher Education of Bhubaneswar 
had been selected in the sample to represent the eastern region of the 
country. 

Background of the Institution. 

The institute was established in 1980 under a private management 
with the objective to provide facility of teacher education to woman 
candidates offering B.Ed and M.Ed courses. Subsequently it was 
upgraded to the status of ‘College of Teacher Education’ in 1993. This 
postgraduate college is affiliated to the Utkal University offering B. Ed 
and M.Ed courses as a part of its pre-service teacher education 
programme. It is also entrusted with the responsibility of organizing in 
service education, extension education and research activities. The 
institute is involved in the process of dissemination of new pedagogic 
ideas and skills to the secondary schools for qualitative improvement of 
education. 

The institution, situated at the heart of Bhubaneswar city, is 
currently a government institution under Orissa state and adheres to the 
rule and regulations framed by the state government from time to time. 
The administration of institution is based on the provisions contained in 
the Orissa Education Code. The main activity of this CTE includes. 

• Organization of pre-service teacher education courses for 
preparation of secondary teachers. 

• Organization of subject-oriented(3-4 weeks) and theme specific in 
service teacher education programmes for secondary teachers. 


Extension and. resource support to secondary schools, 
complexes, and individual teachers as an 
required. 

Experimentation and innovations in school education 


schools 

when. 
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Infrastructural Facilities. 

The institution is non-residential and spread over an area of three 
acres. The students intake capacity fixed for the institution is 128, 
however, keeping in view the rush of students desirous of taking 
admission for B. Ed course, the college took special permission from 
NCTE for the admission of 140 students, therefore, it had 140 B. Ed 
students for the session 2003-2004. There were 24 students in M.Ed 
during the aforementioned academic session. The college has its own 
building with a total of 12 rooms out of which there are 6 class rooms, 
one library, one science laboratory, staff room for faculty members, 
Principal’s chamber. Common room for students, office, and one lecture 
hadl where in-service teacher education programmes are organized. 
There is a ladies hostel in the institute under the administrative control 
of the principal. It has the capacity to accommodate 30 students, 
however, at the time of investigator’s visit to the institution 50 students 
were found to be staying in the hostel. No board-and lodging facilities are 
available for in-service participants. The institution has an unfinished 
structure adjoining to the main building for which the college had asked 
for grant of Rs. 10 lakhs from MHRD in addition to a grant of similar 
amount sanctioned by UGC for construction of separate administrative 
block in the college to meet the requirements of pre-service and in-service 
teacher education programme. However due to non-availability of grant 
from MHRD the building could not be completed. 

The library of the college has approximately 4000 books, some 
journals, NCERT publications and Encyclopedia of Education, however it 
lacks reading room facility for students to consult books and journals. 
Even the library itself was not properly arranged. 

Though the institution has three-lab assistance and one lab 
attendant, it does not have a well-equipped and proper laboratory. Old 
chemicals were found gathering dust in the shelf of a small room, which 
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is being used as laboratory. B. Ed students are required to make 
their own arrangements for chemicals during their practice teaching. 

The college does not seem to have adequate infrastructure 

facilities. It does not have separate educational technology room, 

auditorium, seminar room, art and craft room. The science lab is only for 

namesake with hardly any facilities and it is also used to keep the charts 
and models etc. 

No computer cell was available in the college and the only 

computer of the institution, purchased through UGC grant, was adjusted 
in the small library. It has two overhead projectors which were also 
purchased through UGC grant and not from CTE grant; besides this it 
does not have any audio visual equipment like T.V, slide projector, VCP 
or VCR etc. 

Faculty of CTE. 

In contrast to the physical facilities the college has well-qualified 
and adequate number of manpower resources which includes the 
academic faculty, instructors, research assistant, laboratory assistance, 
laboratory attendant, librarian, and large number of supporting 
administrative staff and class V employees. The college has the strength 
of 19 academic faculty members to manage its pre-service and in service 
activities. It has three post of readers against which senior lecturers and 
lecturers are posted. Six of the faculty members hold Ph. D degree, seven 
have M. Phil degree and five have M.Eki degree. Only one faculty member 
has post graduation qualification without any professional qualification 
of education. There is one librarian, three-laboratory assistance, one 
research assistant, and two instructors in the college. However, in the 
absence of adequate laboratory facilities, the appointment of three 
laboratory assistants and one laboratory attendant could not be properly 
justified. Like wise the role of research assistant was not clearly defined 
since the college was not found to be engaged in any significant research 
activities. Besides these academic faculty members, the college has 


62 



eleven supportive administrative staff and fourteen class V employees 
to maintain the college premises, and hostel. The post of academic 
faculty is transferable and a CTE faculty may be transferred to and from 
any degree college of the state. 

Induction level Training of Faculty. 

Neither the principal nor any of her faculty members have attended 
any induction level training programme as visualized by CTE guidelines. 
Majority of faculty members were not aware of the existence of any CTE 
guidelines, obviously therefore they have not read it. However, majority 
of faculty members have attended various capacity building programmes 
organized by institutions such as RIE, Bhubaneswar, SCERT, Directorate 
of Teacher Education Orissa, lASE Cuttak, Utkal University, Sambalpur 
University, Gopabandhu Academy, Bhubaneswar etc, from time to time 
on various themes. Some faculty members were also involved in 
undertaking some research projects on individual level and have 
participated in various state and national level seminars etc. 

Annual plan and Budget: 

All the CTEs of the state come under the jurisdiction of School and 
Mass Education. The annual plan for in-service programme is governed 
by the Directorate of Teacher Education. The college receives grant from 
UGC for some of its courses and from MHRD for CTE in-service training 
programmes which is routed through the Directorate of Teacher 
Education and SCERT Orissa. 

The college received a grant of Rs.lO lakh from UGC for 
construction of new administrative block in the college, which is yet to be 
finished due to lack of sufficient funds, for which the college has 
approached MHRD for an additional grant of Rs. 10 lakh, The college 
had a balance of Rs. 7,82,486 at its disposal for organizing various in- 
service education programmes under SOFT and SIP etc. 
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Pre-service Courses. 


The college is running full time B. Ed and M..Ed courses for 
woman candidates only. The intake capacity of the college for B. Ed 
Programmes had been 128, but due to heavy rush of admission seekers 
for this course the college has taken special permission from NCTE to 
give admission to 140 students. For M. Ed programme 24 seats are 
available. The students’ strength for these courses during last three 
years is presented in the table given below. 

Table 4.1: Student Enrolment in B. Ed and M. Ed Courses. 


S. No. 

Class 

Number of students enrolled 

2000-01 

2001-02 

2002-03 

2003-04 

1. 

B. Ed 

134 

130 

^ 90 

140 

2. 

M. Ed 

25 

09 

04 

24 


The syllabus for B. Ed course includes five compulsoiy papers and 
two content cum method of teaching papers in which a student has to 
offer any two subjects. Each B. Ed student is required to complete four 
weeks of internship in a school under the guidance of the Headmaster/ 
Headmistress, cooperating teachers and teaching staff of the college. 
Each student is required to deliver 15 lessons in each of the two content 
corn-method subjects offered by her. Her lessons are evaluated by the 
Supervisors/ Headmaster/ headmistress taking into account, teaching/ 
assignments and involvement in the total school programme covering 
curricular and co-curricular activities. A Pre-internship programme 
precedes internship in which students have to observe demonstration 
lessons delivered by faculty members and give a criticism lesson in any of 
their method subjects in the presence of peers and respective faculty 
members. 

However, since the college has no attached school for practice 
teaching, it faces difficulty to get hold of a cooperating school where its B. 
Ed students can practice their teaching. 
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The M. Ed students have to offer three core papers, major and 
minor areas of specialization and dissertation. Besides each student is 
required to teach at least 10 lessons in a secondary class, and supervise 
10 lessons of B. Ed trainees under the supervision of college supervisor. 

Besides the curricular activities the students are engaged in a 
number of co-curricular activities, which are integral part of the 
academic programme of the college. These activities constitute the 
important components of community life of the CTE, and include 
celebration of important days, athletic activities including indoor and out 
door games, cultural functions; extra mural activities like hiking and 
educational tours etc; recreational activities like song, drama, poem 
competition, debate and essay competitions etc. Besides the CTE also 
celebrates the Week of Intellectual Interaction’ every year in which 
eminent personalities are invited to deliver lectures on themes having 
educational bearing and interact with students. In addition to these 
activities the college has a bulletin board where students display various 
news items, paper cuttings and collage etc. A wall magazine is published 
by students thrice a year apart from one college magazine and college 
bulletin (which is financed by teachers). 

The students results of last three years are presented in the 
following table 


Table 4.2:- Examination Result of Students. 


S. No. 

Year 

E^xamlnation 

Number of students 




Appeared 

Passed 

Secured !■* class 

1. 

2000 

B. Ed 

132 

119 

76 



M. Ed 

22 

20 

19 

2. 

2001 

B. Ed 

85 

78 

54 



M. Ed 

20 

20 

18 

3. 

2002 

B. Ed 

128 

119 

73 



M. Ed 

07 

06 

05 

1 
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It is clear from the results reported above, that, the college has 
shown considerably higher rate of success of students taking admission 
in both B. Ed and M. Ed courses. 

In-Service Programmes:- 

In-service education is an important component of teacher 
education to build the capacity of secondary teachers. Since upgradation 
as CTE, the college has been organizing in-service education programmes 
for secondary teachers of Puri, Khurda and Nayagarh districts, which fall 
under its jurisdiction. 

Generally the college organises block wise in-service education 
programmes and takes its own decision regarding the venue. As a 
general practice majority of programmes are organized at block level with 
the help of resource persons. The CTE does not constitute any PAC for 
the approval of in-service programmes, instead the directions to organize 
these programmes come from the Directorate of Teacher Education and 
SCERT Orissa. Since 2002, the college has been organising ‘Special 
Orientation Programme of Secondary Teachers’ only under SOFT scheme. 
As per the directions of the Directorate, the orientation programme has a 
duration of seven days and the number of participants in one programme 
ordinarily can not exceed 50. In case the number exceeds 50, an expost 
facto approval from the Director Teacher Education and SCERT is 
essential. 

According to the information made available by the college it has 
organized 38 in-service education programmes during 2002-03 for 
secondaiy teachers of its catchment areas and provided training to 978 
secondary teachers under SOFT. All these programmes were subject 
specific having 7 days duration. 

During the year 2004 only two subject based in-service 
programmes were organized by the college in January and February, and 
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no further programmes have been organized as the SOFT scheme has 
been stopped by the state and an alternative scheme has yet to be 
evolved. The number of participants in all these in-service programmes 
varied from 20 to 50. The proposal of in-service programme along with 
the venue, category and number of participants, duration and time 
schedule is discussed and sent to the inspector of school and circle 
inspector who identifies and sends teachers to attend the programme in 
such a way that each teacher gets a chance to undergo training at least 
once in five years. However, in practice a number of teachers have been 
reported to be attending the programmes more than once, while many 
other did not get the chance. Lack of database with inspector of school 
who is responsible for it, has been reported to be the major cause. 

The college has not developed any in-service education material. 
Resource persons are asked to provide write-ups to participants which 
majority of resource persons do, however, the contingency money 
available to the college for typing and duplicating these materials is too 
meager, consequently the general practice is to distribute the hand 
written material to participants which are often too shabby and 
unreadable. Unwillingness of teachers to attend these progretmmes and 
unwillingness of resource parsons are reported by the college as major 
impediments of in-service education programmes. A number of factors 
have been reported to be responsible for lack of enthusiasm on the part 
of trainees such as lack of boarding and lodging facilities, the existing 
TA/DA norms for participants, and no proper incentive scheme for those 
who attend such programmes. 

College faces problems of getting good resource persons also as 
majority of these programmes are organized at the block level where it as 
often difficult to get local resource person, and the TA/ DA rates are too 
less which demotivate many resource persons to deliver lectures in these 
programmes. 
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Besides these, there is provision of TA/ DA for only one 
coordinator of the programme that too is reported to be insufficient to 
meet the expenditure incurred by the coordinators to stay at block level 
and organize programme for seven days or commute from their place of 
residence to venue every day. In case there is more than one programme 
coordinator there is no provision for TA/ DA of the second coordinator, 
which adds to the grievances of person organizing an in-service 
programme. 

No clerical assistance is available to the coordinators and they have 
to manage the programme on their own, which puts addition constraint. 

Generally no audio-visual facilities are available at the venue. 
Therefore the in service programme is dominated by lecture-cum- 
discussion, chalk and talk and occasional use of charts and models etc. 
Evaluation of in-service programme is planned at the initial stages itself 
and utilizing the pretest post test technique the college tries to evaluate 
the effect of in-service training on participants. 

Development of Material, Research and Extension Work 

In spite of having well qualified academic faculty, the GTE has not 
developed any print material for any level of education. During in-service 
programmes briefs of lectures are the only reading materials distributed 
to the participants. The institution has also not taken any major 
institutional research project so far. At the individual level only one of 
the facially member has undertaken an UGC funded minor research 
project on learning disability in 2000. A grant of Rs. 45,000/- has been 
sanctioned by UGC to complete the research. In spite of total lack of any 
research activity, the college has employed a person as ‘Research 
Assistance’ having M.A, B. Ed qualification. No proper justification for 
such appointment could by provided when probed by the investigator. 

Extension support to school complexes and other institutions is 
provided by the college on demand only. During 2003 the GTE had 
adopted six schools to provide academic support to their teachers and at 
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least two visits per school was organized to interact with faculty 
members. However, the programme is now discontinued. 

The institution does not have any direct linkages with national level institutions 
like NCERT or NIEPA, etc. 
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College of Teacher Education, Andhra Mahila Sabha, 

Hyderabad 


In 1971 Dr. Durgabai Deshmukh laid the stone of a College of 
Education under the banner of her own voluntary organization, i.e. 
Andhra Mahila Sabha to provide training to prospective and working 
women teachers for harnessing their services in building the nation. This 
vision of the founder has been the constant spirit behind the functioning 
of this institution in the past 33 years. 

The College is situated in Osmania University Campus in 
Hyderabad. In 1971, the college was started with B.Ed. programme only. 
Later on other pre-service courses and programmes were introduced. In 
1997, the College has been upgraded to the status of “College of Teacher 
Education” (CTE). Hence apart from providing regular pre-service training 
to prospective women teachers, the college started in-service training 
programmes for school teachers, providing resource support to schools 
and professional bodies and generating innovative educational practices 
and researches. 

The CTE is a privately managed (under Andhra Mahila Sabha) 
government aided women institution affiliated to Osmania University. 
The College has a Governing Body consisting of educationists, 
administrators and social workers. The CTE is working for Hyderabad 
and Ranga Reddy districts. 

Main activities of the College includes; 

1- Pre-service teacher education for women at various levels i.e. pre- 

primaiy, primary and secondary. 

2. In-service training for school teachers. 

3. Consultancy services. 

4. Support services through lab extension in schools. 
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Faculty 

To manage its various activities and programmes, the College has a 
faculty of 21 (3 readers and 18 lecturers). 7 faculty members have done 
Ph.D., 12 are M.Ed. one has done M.C.A. and one is Postgraduate with 
B.Ed. Only five faculty members are appointed under CTE Scheme. They 
are appointed on a contract basis for two years. They are getting a 
consolidated salary of Rs. 5,000/- per month and are not appointed in 
any scale. The college has a technical staff of four members. 

Infrastructure Facilities 

The college is partly residential. The college has well developed 
building with classrooms, auditorium and activity room. One new 
building is constructed with the CTE funds. One hostel is there which is 
constructed with funds from UGC and MHRD both. The hostel can 
accommodate 50 students. One seminar hall and a spacious dining hall 
is also constructed with MHRD funds. Besides this, the college has the 
following laboratories also. 

Computer Lab : Constructed after CTE status 

Psychology Lab 

Audiology Lab : Constructed after CTE status 

Education Technology 

Lat). : Constructed after CTE status 

Biology Lab 
Physics Lab 
Chemistry Lab 

There are 12 computers in computer lab (all are functional), two 
printers and one CD writer and one scanner is also there, Internet 
connection is there. Except two all faculty members are using computers 
and Internet. Computer education is compulsory for B.Ed. and M.Ed. 
Courses. Students of other courses are also using computers. Other 
equipments include TV, Tape recorder, display boards, Montessori 
equipments, play way materials for primary students, camera etc. 
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The college has a ‘demonstration school’ which is a Telugu medium 
school from class I to X. One lab school is also attached with the college, 
This school is from pre-primary upto class IV. The PG Diploma students 
go to this school for their practice teaching and for conducting 
innovations. 

Grants: 

The college receives financial grants from UGC for some courses 
and programmes and from MHRD for GTE in-service programmes and 
other activities when the college was upgraded as GTE, the MHRD 
released grants for building construction, (Rs. 55 lakhs) equipments and 
books (131akh). This grant was fully utilized. The grant for salary of 5 
faculty members (appointed under GTE scheme) and for in-service 
programmes, research work etc. is given annually. The MHRD grant is 
given through state government. It was reported that there is always 
delay in getting smnual grants for GTE programmes. (Generally 10-12 
months delay). Grant for the year 2002-03 and 2003-04 are yet to be 
released. It was also reported that the delay in grant affects the 
organization of in-service programme, research work and other activities 
as the management only bear the cost of salary for GTE staff but 
reluctant to provide finances for in-service programmes and other GTE 
activities. No grant is sanctioned by the MHRD for maintenance of 
equipments, labs etc. 

Pre-service courses: 

The college is running five full time pre-service courses for women, 
i.e. In-take 


1. 

B.Ed. 

100 

2. 

B.Ed. (Special) (HI) 

20 

3. 

M.Ed. 

20 

4. 

Post-graduatediploma in 

Early childhood education 

45 

5. 

Telugu Pandit 

60 


72 



For the last so many years the college gets 100% result in all pre- 
service courses with many distinctions in university also. 

In-service Courses 

The colleges started in-service programmes for school teachers 
after attaining CTE status. The college organizes in-service programmes 
for pre-primaiy, primary and secondary school teachers of twin cities of 
Hyderabad and Secunderabad and Ranga Reddy district. Only those 
programmes are organised which are approved by the College PAG. 
During 1997-2003 nearly 1100 teachers were trained in various training 
programmes. Majority of the programmes were subject based and subject 
covered were Mathematics, Physical Sciences, Biological Sciences and 
English. A lot of programmes were conducted on Computer education. 
Some programmes were conducted on other themes like school 
readiness, value education, school improvement programme, learning 
competencies, women empowerment, preparation and use of audio-visual 
aids. The training programmes were of 4 days duration. For 2003-04 
seven programmes were proposed, however, due to non-availability of 
funds only some programmes could be organised. The college 
management is very reluctant to provide funds for in-service programmes 
if grant is not received from the MHRD. For in-service programmes some 
training material is prepared but it is not essential to prepare training 
material. 

The CTE has been selected by Rehabilitation Council of India to 
impart in-service training to teachers teaching Hearing Impaired 
children. The college has so far conducted four such programmes each 
of one-month duration. 

There is no demarcation between the working of CTE faculty and 
other faculty of the college. All faculty members are working for both pre- 
service eind in-service programmes. Resource persons are also called from 
lASE, Hyderabad, SCERT, DIEFL and Osmania University besides the 
CTE faculty. 
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An honorarium of Rs. 200/- is paid to a resource person for a 
session (including T.A.). 

Resource Support: 

The college is identified as state resource center for ECE by 
UNICEF and has taken up a number of projects in collaboration with 
NCERT and other agencies and prepared region specific materials 
(including Audio-visual material) for pre-primary children and teachers. 

Besides this the efforts are also made to share the infrastructural 
resources of the CTE with nearby schools and their children to get a 
chance to see live demonstrations and to have “hands on’ experiences in 
biological and physical sciences at the college laboratories. The CTE also 
provides remedial teaching to slow learners of neighbourhood schools in 
all school subjects once in a year for nearly a month. 

Annual Plan 

When asked whether the CTE prepare its annual plan, the 
response was yes. However, in the name of Annual plan the college 
calendar and College Programme Advisory Committee (PAC) details were 
given. 

The PAC was constituted as per the guidelines of CTE given by 
MHRD. The CTE conducts its PAC meeting annually. College principal is 
the convener of PAC. So far six PAC meetings have been conducted. The 
PAC agenda papers (as provided) for 2003-04 contains details of proposed 
in-service programmes, pre-service activities for eill five courses and 
proposed seminar, workshops and projects also. Budget provisions for 
each programme is also given. The CTE conducts in-service programmes 
and other activities in accordance with the PAC recommendations. PAC 
minutes are send to Directorate of Secondary Education for approval, but 
the CTE rarely get it back on time. 
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Research Work: 


The CTE has not conducted any research study till date. Neither it 
has initiated any study, which is in progress. CTE has not taken any 
project related to school education in collaboration with schools, DIETs 
or any other teacher education institution. Some of the faculty members 
are, however, guiding M.Ed. dissertations. The CTE proposed three 
research projects in PAC for 2003-04. None of the projects could be 
initiated, as the grant has yet to be received for 2003-04. 

Linkages: 

There are two DIETs, three other teacher education institutions for 
elementary level and 15 teacher education institutions for secondary level 
besides one lASE and SCERT in the jurisdiction of CTE. The Director, 
SCERT is a member of PAC of CTE. The CTE faculty participates in some 
of the seminars/conferences organised by these institutions as 

participant/re source persons. However, for planning in-service 
programmes and development of training material or conducting research 
there is no linkage among CTE, lASE, SCERT, DIETs and other teacher 
education institutions. However, the CTE has close linkage with its 
demonstration and lab school. 

Professional development of CTE Faculty: 

None of the faculty has attended any in-service programme related 
to roles and functions of CTEs. Five faculty members including principal 
have attended three refresher courses each either in education or in their 
subject of specialization. Majority of the faculty have 

participated/attended short-term orientation/training programmes 
organised by lASE, Hyderabad, Osmania University, other Colleges of 
Education, CIEFL etc. Some staff members have attended State/National 
level seminars/workshops on various issues and presented papers also. 
One faculty member has attended a three-month course on women 
empowerment organised by a University of Germany. 
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Teacher Eklucation Programme through Distance Mode 

The college was a study center for B.Ed. (Distance Mode) of Sri 
Padmavati Mahila Vishwavidyalaya, Tirupati during 2002-04. The college 
was a study center for B.Ed. special education (HI), Bhoj Open 
University, Bhopal, M.P. for 2001-03. The college was also the study 
center for a 3-nionth certificate course in disabilities areas, i.e. 
“Foundation Course on Education of Children with Disability” run by the 
Rehabilitation Council of India. The college publishes its magazine. 
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Vijaya Teacher's Training College, Banglore. 

Background 

Vijaya Teachers College was established in 1960. It is one of the 
thirteen institutions run by BHS Higher Education Society, Jayanagar, 
Banglore. The College is situated in the heart of city and is easily 
accessible from rail and bus routes from different parts of the state and 
city. The College initially started with a sanctioned strength of 60 trainees 
only which increased considerably over the years. The college is non 
residentieil and co-educational and has 46 female and 54 male B.Ed 
students. The total strength of the College is therefore, 100 students. Of 
these the Government allots 7 5 seats for the successful candidates of the 
common entrance examination for Karnataka students and remaining 25 
seats are management quota seats, which are given to meritorious 
candidates among the non-Karntaka students and others. It is affiliated 
to Banglore University and recognised by National Council of Teacher 
Education. The College was upgraded as College of Teacher Education in 
1997, and since then it has been conducting in-service education 
progammes for secondary school teachers. It adheres to the rules and 
regulations framed by the Karnataka state government from time to time. 

Infrastructural Facilities 

The institution is non-residential with a pre-service students intake 
capacity of 100. It organizes only B.Ed. programme for pre-service 
teacher education, the in-service teacher education programme for 
secondary teachers of four districts of Banglore coming under its 
jurisdiction. The College has its own building constructed in tune with 
the requirement of a Professional College - a spacious lecture hall for 
teaching; a number of classrooms; three Science laboratories for teacher- 
trainees to prepare for Science demonstrations. Language laboratory and 
library etc. It has one Audio-visual room, a computer cell and furnished 
chambers for the Principal and the faculty members. The College has two 
demonstration schools under the same management for facilitating 
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practice teaching by the teacher trainees. Besides it has linkages 
with a number of high schools for the same purpose. There is no hostel 
facilities in the college but currently a dormitoiy, having the capacity to 
accommodate 40 participants at a time is being constructed by the 
college management keeping in view the lodging requirements of in- 
service participants. 

The college has following audio-visual equipment: 


Over Head Projector S 

16 MM Film Projector 1 

Automatic Slide Projector 1 

Strip cum Slide Projector 1 

VCR 2 

Colour Television 2 

Philips Stereo Radio 1 

Portable Two-in-One Tape Recorder 4 

Tape Recorder 9 

Record Player 1 

Public Address System 1 set 

Handy Camera (video) 1 


Laser disc Projector 
Gramophone Discs 
Tapes 

Slides and Video Cassettes 
Stripes on General Science 
Stripes on History 
Stripes on Mathematics 
Stripes on Chemistry 
Stripes on Biology 
Stripes on Physics 

Language Lab-L21, Mini Lab 10+1 

The college has a language laboratory having 11 equipments’ and a 
psychology laboratory, which contains intelligence test, performance test, 
non-verbal tests, paper pencil tests, attitude tests etc. It has a well 
maintained library with approximately 1000 books, 6 news papers and 
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17 joumals/magazines/bulletins etc. It has a full time librarian to 
look after the library, but does not have a full-fledged reading hall in the 
library where students can sit and consult books and journals. 

The college has established a computer cell with 19 functioning 
computers and an instructor to provide training to participants. B.Ed. 
students are given computer training as the part of their B.Ed. 
prograinme and at the time of the visit the investigator found that these 
students were actively engaged in their computer class. 

The college has also developed a work experience laboratory having 
a number of articles, which are listed below: 

List of Articles in Work Eixperience Laboratory 


1. 

Pick Axes 

3 

2. 

Hand Axes 

3 

3. 

Hand Fork 

3 

4. 

Plant Cutting Scissors 

2 

5. 

Hose Pipe Soft 


6. 

Cutting Player 


7. 

Tailoring Scissors 


8. 

Bench Vice 

10 

9. 

Hammer 

1 

10. 

Screw Driver 

2 

11. 

Hacksaw Bleule 

4 

12. 

Hand saw 

1 

13. 

Rinch 

1 

14. 

Plainer (small) 

1 

15. . 

Merritt Tailoring Machine 

1 

16. 

Wooden Box 

1 


The college appeared to have adequate infrastructure facilities both in 
terms of building and equipments there in. The three storied building has 
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adequate number of lecture hall, classrooms, laboratories, library 
computer cell etc. The facilities are also put to use for B.Ed. students as 
well as participants of in-service education programmes. 

Faculty of CTE. 

The college has a faculty strength of nine academic members to 
manage various activities and programmes. These include 4 professors, 1 
Reader and 4 Lecturers. Two lecturers are working on contract basis 
under CTE post. All the nine faculty members have M.Ed. qualification 
and have some school experience, besides, the experience of teaching at 
B.Ed. level. In addition the college also has adequate administrative staff, 
librarian, laboratory assistance etc. to support the academic faculty. The 
two faculty members employed under CTE posts are basically responsible 
for in-service programmes but also engage B.Ed. classes. 

Induction Level Training of FaciUty 

Though the faculty members of this CTE have attended a number 
of in-service education programmes and participated in activities 
organized by lASE, University education department, and RIE, Mysore 
but none of the faculty member has received any induction level 
orientation on roles and functions of CTE as visualized by CTE 
guidelines, neither any of them have read the guidelines themselves. The 
faculty members, however, have participated in various professional 
programmes organized by NCERT (Delhi), CCRT (Delhi), DSERT 
(Banglore), FPAI (Bangalore), CIFFL (Hyderabd) and RIE (Mysore) etc. to 
enrich their professional competence. In order to promote academic 
excellence among CTE faculty, two faculty members can be provided 
financial assistance from state level funds to attend 
conferences/seminars eto. A total or Rs. 20,000/- had been allocated to 
the college during Ninth Five Year Plan for this purpose. Majority 6f 
faculty members of the college have attended state and national level 
conferences and seminars. 
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Programme Advisory Committee and Annual Plan of Activities 

As per CTE guidelines, the PAC has been constituted for approval 
of the activities and budget planned by the college. The members of the 
PAC include the principal of CTE, Dy. Director/nominees of four districts 
under the jurisdiction of college, District Education Officers, Block 
Education Officers, subject inspectors. Headmaster’s Association 
Secretary, University representatives, and Principals of other CTE/IASE 
etc. Two senior faculty members of the college are also members of PAC. 
The programmes are discussed in the PAC meeting and feedback is 
provided on each and every activity. The PAC approved programmes are 
then send to DSERT as all the financial allocations of routed through 
DSERT. However, as per information provided by the college, the final 
approval from DSERT is often delayed and not available, therefore, the 
programmes discussed and passed by PAC is considered approved and 
college plans its implementation accordingly. A total amount of Rs. 5 lakh 
is allocated by DSERT for various programmes of the college for one year. 
The college receives grants from UGC as well as from MHRD for its 
various activities and programmes. It received a grant of Rs.48.5 lakh for 
civil work, and Rs. 13 lakh as equipment grant from MHRD when 
upgraded as CTE. However, there is no provision of any maintenance 
grant from MHRD for equipments, which puts burden on college 
management, which has to spend on maintenance of equipments. 

Pre-service Courses 

The college is running only B.Ed. programme, which is co¬ 
educational. No other pre-service programme is organized at present. It is 
however, study center for B.Ed. course of IGNOU and M.Ed. course of 
Karnataka State Open University. The total intake capacity for B.Ed. 
course is 100 students. The college has shown consistently higher pass 
percentage over the years and the total pass percentage remained above 
95 percent during the year 2001, 2002 and 2003. 
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well as participants of in-service education programmes. 

Faculty of CTE. 

The college has a faculty strength of nine academic members to 
manage various activities and programmes. These include 4 professors, 1 
Reader and 4 Lecturers. Two lecturers are working on contract basis 
under CTE post. All the nine faculty members have M.Ed. qualification 
and have some school experience, besides, the experience of teaching at 
B.Ed. level. In addition the college also has adequate administrative staff, 
librarian, laboratory assistance etc. to support the academic faculty. The 
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of in-service education programmes and participated in activities 
organized by lASE, University education department, and RIE, Mysore 
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guidelines, neither any of them have read the guidelines themselves. The 
faculty members, however, have participated in various professional 
programmes organized by NCERT (Delhi), CCRT (Delhi), DSERT 
(Banglore), FPAI (Bangalore), CIFFL (Hyderabd) and RIE (Mysore) etc. to 
enrich their professional competence. In order to promote academic 
excellence among CTE faculty, two faculty members can be provided 
financial assistance from state level funds to attend 
conferences/seminars etc. A total or Rs. 20,000/- had been allocated to 
the college during Ninth Five Year Plan for this purpose. Majority of 
faculty members of the college have attended state and national level 
conferences and seminars. 
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Programme Advisory Committee and Annual Plan of Activities 

As per CTE guidelines, the PAC has been constituted for approval 
of the activities and budget planned by the college. The members of the 
PAC include the principal of CTE, Dy. Director/nominees of four districts 
under the jurisdiction of college. District Education Officers, Block 
Education Officers, subject inspectors. Headmaster’s Association 
Secretary, University representatives, and Principals of other CTE/IASE 
etc. Two senior faculty members of the college are also members of PAC. 
The programmes are discussed in the PAC meeting and feedback is 
provided on each and every activity. The PAC approved programmes are 
then send to DSERT as all the financial allocations of routed through 
DSERT. However, as per information provided by the college, the final 
approval from DSERT is often delayed and not available, therefore, the 
programmes discussed and passed by PAC is considered approved and 
college plans its implementation accordingly. A total amount of Rs. 5 lakh 
is allocated by DSERT for various programmes of the college for one year, 
The college receives grants from UGC as well as from MHRD for its 
various activities and programmes. It received a grant of Rs.48.5 lakh for 
civil work, and Rs. 13 lakh as equipment grant from MHRD when 
upgraded as CTE. However, there is no provision of any maintenance 
grant from MHRD for equipments, which puts burden on college 
management, which has to spend on maintenance of equipments. 

Pre-service Courses 

The college is running only B.Ed. programme, which is co¬ 
educational. No other pre-service programme is organized at present. It is 
however, study center for B.Ed. course of. IGNOU and M.Ed. course of 
Karnataka State Open University. The total intake capacity for B.Ed. 
course is 100 students. The college has shown consistently higher pass 
percentage over the years and the total pass percentage remained above 
95 percent during the year 2001, 2002 and 2003. 


81 



Table.4.3: Ebcamination Result of Students. 


S. No. 

Year 

Examination 

Appeared 

Passed 

Secured !■* class 

1. 

2001 

B. Ed 

98 

94 

94 

2. 

2002 

B. Ed 

97 

96 

95 

3. 

2003 

B. Ed 

98 

98 

98 


The college has proposed to commence need based postgraduate 
course and short term courses for working teachers from the next 
academic year. 

The GTE has brought out a number of changes in B.Ed. 
curriculum, which has been accepted throughout the state. For instance 
inclusion of Discovery approach to teaching of Mathematics (Bruner’s 
approach); critical inquiry approach for primary and secondary schools, 
and problem solving approach which have been included in B.Ed. course. 
It undertook a project entitled ‘Environmental Education in Pre-service 
Teacher Education’ (EEPT) 1995-98. Enxdronmental education has now 
been included as essential component of the syllabus of B.Ed. courses of 
all six universities of the state. 

Besides the curricular activities a number of co-curricular activities are 
organized by this GTE for student teachers like dramatics, music, indoor 
and outdoor games and sports, floral decoctions, debates and other 
activities under SUPW programme. The students are grouped in four 
houses for this purpose and co-curricular activities are generally 
organized by these houses in groups. 

In-service Programme 

The college has been organising in-service education programmes for 
secondary teachers of south and north district, Kollar and Ghikbalpur since its 
upgradation as GTE. Both subject based, and theme based in-service 
programmes are being organized by the college. Besides the college also 
organizes some school based in-service education programmes on specific 
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requests made by particular institution of the four districts under its 
jurisdiction. Block level in-service programmes are also organized by the 
college with the help of resource persons. As per the direction of the state 
authorities the maximum number fixed for participants in a programme is 50. 
However, as reported by the college the number of participants vary from one 
programme to another. The list, of participants sire send by Block Education 
Officer (BEO) and in case the BEO takes interest in the programme the number 
of participants increases and vis-a-versa. The college organizes at least 16 in- 
service education programmes during one academic session, however the 
duration and number of training programmes varies. Foi instance, the college 
orgEinized 13 subject based and theme-based programmes, in April and May 
2003. 

It is clear from the table that the programmes organized by GTE, 
Banglore suffer from high rate of absenteeism. Lack of interest of BEOs to 
identify participants and ensure their deputation for the programme, lack of 
willingness motivation and interest are the part of participants are reported to 
be the cause of variation in the attendance of participants. 

The in-service programmes are conducted with the help of local resource 
persons. There is no dearth of good resource persons as Banglore city has a 
number of prestigious institutions. But the meager amount of honorarium 
(Rs.lOO/-) paid to the resource persons for their contribution in one session of 
90 minutes demotivates many resource persons. Therefore, the college often 
faces difficulty in getting resource persons inspite of their availability at local 
level. This problem is experienced more seriously when the programme is 
organized at block or school complex level. The low rate of TA/DA to 
participants and to the programme coordinator of college if the programme is 
being organized at school or block level are also major constraints which the 
college feels need immediate attention of authorities at the helm of affairs. 
Since no transportation facilities are made available to the programme 
coordinator in case the venue is at block level, the faculty members have to 
make their own personal arrangements which is often difficult and puts extra 
financial burden on them. 


83 



In reply to the question whether the college provides reading 
material to participants during in-service programmes. The investigator was 
informed that no printed reading material is made available to the participants 
as there is no financial provision for that. However, the DSERT insists on 
distribution of reading material and the resource persons Eire asked by the CTE 
to provide briefs of their lectures, which are duplicated Eind distributed among 
participants. 

Evaluation of in-service programme is an essential component and 
inbuilt in each and every programme conducted by the college. Participant's 
reckons are deliberation of each and every resource person is taken on four 
areas namely content coverage relevance of content, method of presentation, 
and use of audio-visual aids. A three point rating scale is used to record the 
reaction of participants, and as per information provided by the college, a brief 
report of the rating of participants is prepared by the programme coordinator 
after each in-service programme and utilized for future in-service programmes 
accordingly. 

Development of Material, Research, Innovation and Extension work 

The college is actively engaged in a number of activities besides its 
routine teaching and training assignments. It had undertaken a project 
entitled 'Environmental Education in Pre-service Teacher Education (EEPT) 
from 1995-1998. The project has been highly acclaimed amd environmental 
education has been included in B.Ed. course of all the six universities of the 
state. It has analysed the environmental concerns reflected and addressed in 
the textbooks of central schools from classes VI-VIII. It has also completed a 
project to improve the performance of class X students in SSLC exams in 
collaboration with corporation schools. Some evaluation projects have also been 
undertaken by college in collaboration with R.B. Consortium. 


The college has emphasized on discovery approach, critical thinking and 
problem solving approach of teaching science and mathematics and has 
published books containing graded lesson plans in mathematics for primary 
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and secondary levels. These books are named as Chinthana I (for 
primary level) and Chinthana II (for secondary level). A unique feature of 
these approaches is evaluation, which provides the teacher a feedback of the 
extent of success and scope for remedial work as well - all during the course of 
the lessons themselves. 

The college is actively engaged in a number of extension activities. The 
state of Karnataka is implementing the scheme of Science Center Schools 
under this scheme additional computer and science laboratory facilities are 
provided in science center schools with a view to develop scientific attitude, 
and scientific temper among students. The state has 240 such science center 
schools of which 28 centers are under this CTE. The college has tried to 
address issues related to health, hygiene, AIDs/HIV etc. with the community 
under its Community Development Programme through its teachers. 
Programmes like these have helped in developing better linkages with the local 
community, it has also developed very close linkages with school complexes, 
Headmasters Association and Primary Head teachers Association of the state 
and rendered its services by organising in-service programmes and extension 
lectures for teachers, as and when requested by these associations. Besides, 
these programmes this CTE is also engaged in organising Satellite 
Communication Programme (SAT) which is sponsored by the SCERT. 
Teleconferencing programme for B.Ed. colleges has been organized under this 
project. 

Like other CTEs, this CTE also faces the constraint of unwillingness, low 
motivation, low level of interest and high absenteeism of teacher trainees; 
rigidity of norms of TA/DA, honorarium to participants and resource persons; 
apathy and lack of interest on the part of authorities; lack of data base 
available with the state level authority on teachers trained through CTEs; and 
lack of sufficient fineincial provision to incur expenditure on development and 
distribution of adequate training material to participants. 
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Hari Bhau Upadhyaya Women Teachers College, Hatundi, 

Ajmer 

The college was established by Rajasthan Vidyapeeth Kul (an NGO) 
on 21®t October 1974 in memory of Ex-Vice Chancellor of Rajasthan 
Vidyapeeth Pandit Hari Bhau Upadhaya, who was Ex-Chief Minister, 
Ajmer Merwada and Education Minister, Rajasthan. The college is located 
in Hatundi Complex which is situated in rural area on Hatundi Railway 
station and is 11 Km away from Ajmer Railway station, on Ajmer 
Bhilwada Rail marg. Through the college is situated in a rural area but it 
is veiy well linked with rail and bus service and has post office, telephone 
service etc. 

It is a privately managed unaided secondary teacher education 
institution exclusively for women. The college is affiliated to Maharishi 
Dayanand Saraswati University, Ajmer. Initially the college started Pre- 
Service Teacher Education Course for secondary level (B.Ed). In 1993-94 
the College was upgraded to CTE status by the MHRD, Govt of India. 
After that the College initiated in-service programmes for women 
teachers. The College is recognized by the NCTE since 96-97 onwards. 
The College is working to achieve the following objectives: 

• To provide pre-service education to prospective women 
teachers in accordance with the recommendations of NPE 
1986. 

• To organize in-service training programmes for working 
women teachers to strengthen their content knowledge, to 
make them aware about emerging issues and concerns and 
to orient them about teaching methods and techniques. 

• To provide opportunities to prospective women teachers for 
community participation. 

• To motivate teacher educations to conduct short term 
researches on school related issues. 

• To provide resource support to schools located in districts 
under its jurisdiction. 

• To provide extension services. 
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The college has a faculty of 15 including principal, out of which 
four faculty members are appointed under CTE scheme. Thirteen faculty 
members are Lecturers where 2 are Readers. Eight faculty members have 
done Ph.D and all faculty members have done M.Ed. The faculty 
appointed against CTE scheme is temporary and gets a fixed salary of Rs. 
7000/- per month. The CTE is working for six districts of Rajasthan 
namely Ajmer, Bhilwada, Nagaur, Tonk, Jaipur and Pali. 

The college has a governing body. 

The CTE has the following five departments: - 

• Educational Foundation department, 

• Educational Technology department. 

• In-service Education and Extension department. 

• Department of special education. 

• Department of computer education. 

Infrastructure Facilities 

The college has a well developed building and has sufficient 
number of classrooms, activity rooms, toilets and one staff room. The 
college has two hostels, one is meant for B.Ed girl students. Another 
hostel was constructed with CTE funds to accommodate participants of 
in-service programmes. Most of the B.Ekl students stay in hostel, but the 
participants of in-service programme rarely stay in hostel. Thus the 
college is partly residential. The college has telephone including STD 
facility and post office facilities inside the campus. It also has a canteen 
cum general store; photocopy machine and a fax machine. Internet 
connection is also there. One big seminar hall is also constructed with 
CTE funds, which is equipped with furniture, conference system,, mike, 
headphone etc. 
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The college has generator facility also. Some staff quarters are 
also there. The college has a demonstration school in which nearly 350 
girls are studying. The school is upto class X and is located in the same 
campus. 

Laboratories and equipments 

• Science and home science Lab with essential equipments 
and material. 

• Psychology lab with tests/tools related to educational 
psychology. 

• Education technology lab having equipments like Radio-cum- 
tape recorders. Color TV, VCR, automatic slide projector, 
three OHPs, still camera, audio/video cassettes, slides, 
display board, Video camera, episcope, epidiascope etc. All 
there equipments are functional and being used frequently 
during pre-service programmes. One week ti aining is given to 
B.Ed. students to operate these equipment. These 
equipments are sometimes used during in-service 
programmes also. 

Computer labs 

There are two Computer labs (one is air-conditioned) having 17 
Computer, 5 printers, UPS and other equipments. Four faculty members 
and the librarian are computer literate. Computer training is must for 
B.Ed, students. Internet facility is there in the college but only few faculty 
members utilize this facility. 

Library 


The college library is equipped with nearly 10,000 books and 60 
journals and magazines related to various areas of education. The college 
has book bank facility also. 

Financial Grants 

The college receives grants from UGC (only development grant) and 
from MHRD (under CTE scheme). The college receives rest of the grants 
from its management. (NGO). One time grant was received from MHRD to 
construct building and for equipments and books etc. Annual grant is 
also received from MHRD for salary of staff under CTE Scheme and for 
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conducting CTE programmes. In 2002-03 a grant of Rs. 11 lakh 8 
thousand was released by MHRD for salary, in-service education 
programmes and projects. The grant was fully utilized. The MHRD grants 
are released through State Directorate of Secondary Education. Generally 
the MHRD grant was received with 3-4 months delay but during 2003-04 
only 25% grant was released in December 2003(nearly ten months delay). 
In case of delay in grant the college conducts in-service programmes with 
the help of grant given by management. No maintenance grant is given by 
the MHRD. 

Annual Plan 

Though it was stated that the CTE prepares its annual plan but in 
the name of a annual plan the college calendar was provided. 

PAC 

PAC was constituted in 1995 as per CTE guidelines given by 
MHRD. Kul Pradhan of Rajasthan Vidhya Peeth Kul, Udaipur is the 
chairman of PAC. The PAC has representatives of various 
organizations/Institutions like SIERT, University (faculty of Education), 
DEOs (Women) of district under its jurisdiction, principals of DIETs, 
principal of a secondary school, management representatives, eminent 
educationsts, representatives of NGOs besides student representatives 
from the college. The PAC meeting is conducted twice in a year. The CTE 
conducts its in-service programmes as recommended by the PAC. 

Pre-Service Course 

The college run only one pre-service course for secondary level 
teacher education i.e. B.Ed. There are 180 seats (Arts 108, Science 72) 
for B.Ed. Course. The course is open to women candidates living in any 
part of countiy. But entry is through entrance test conducted by 
Rajasthan government. 
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Since 1974 the college gets 98-100% result in theory and practice in 
B.Ed. course with meiny distinctions in University also. Computer 
education is essential for B.Ed. students. The other distinctive feature of 
B.Ed course is social/community work done by students for which they 
go to nearby villages. It is compulsory for all students. 

In-service Programmes 

The college started organizing in-service programmes for secondary 
school teachers and principals of secondary schools after its up gradation 
as CTE. The in-service programmes are organized for teachers of all six 
districts under its jurisdiction. CTE guidelines are followed to organize in- 
service programmes e.g. both subject based and theme based 
programmes are organized. Content based programmes are organized 
almost in all school subjects taught at secondary level like English, 
Mathematics, Social Science, Hindi, Science etc. Theme based 
programmes included information Technology in Education, Health and 
Population Education, Human Rights and Value Education, 
Environmental, Education, Action Research, Women Empowerment, 
Educational and Vocational Guidance. A large number of programmes 
were organized exclusively for computer education. In 2001-02, 20 in- 
service programmes were organized, in 2002-03, 16 programmes were 
held where as in 2003-04, 16 programmes were organized up to Dec, 03. 
Duration of the programmes varied from 2 days to 14 days. Computer 
related programmes were of longer duration. However for the last two 
years the programmes are organized for 5-7 days as instructed by the 
Directorate of Secondary Education (the justification given was that the 
teacher can not remain absent from their respective schools for so many 
days). So many programmes are planned and organized every year but 
the target of training 600 teachers per year can not be achieved as very 
few teachers turn up for training programmes in spite of intimation in 
advance. Some times the progreimmes had to be cancelled at the last 
moment due to very less number of participants. When asked about the 
reason, it was stated that teacher are not motivated for training 
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programmes. The DA given to them is very less (only 30 Rs.), there is 
no linkage among directorate, DEXOs and secondary schools. Through the 
hostel is there but generally participants have to stay out side, which is 
sometimes difficult for women teachers. 

The entire GTE faculty (not only those who are selected under GTE 
Scheme) in involved in organizing in-service programmes. Besides this 
the RPs are called from RIE Ajemar, University department ment, ET cell, 
other CTEs of Rajasthan etc. There is difficulty in inviting desired 
resource person due to state norms of honorarium (only 60 Rs. And TA of 
Rs. 15 per lecture is permitted for RPs) and number of RPs per 
programme etc. 

For every in-service programmes preparation is made in advance 
Training material is also developed. Generally a brief write up is prepared 
for each session. The GTE has also developed and printed some material 
like for Teaching of English, Environmental education etc. 

Linkages 

Representatives from SIERT and five DIETs (of five districts under 
the jurisdiction of GTE) and Principals of some secondary schools are 
members of PAG of the college. Some secondary stage teacher training 
institutes are also there in nearby areas. The GTE invites resource 
persons from RIE Ajmer and GTE faculty participate in some of the 
training/workshop/Seminar organized by RIE also. However a proper 
linkage among GTE and other nearby teacher training institutions is 
missing and they do not participate in planning and implementation 
(material development etc.) of in-service training programmes of each 
other. GTE has not initiated any project in collaboration with any DIET or 
school for improving school practices. 
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Research Work 


The college receive grant from the MHRD for conducting research 
studies/projects The college faculty has taken up research projects since 
1999 onwards. The project proposals have to be submitted before 
Research and Development Committee (RDC), which has two outside 
experts. The RDC meeting can be called any time as and when required. 
The project proposals are generally of shorter duration (3-9 months). 
During 1999-2003 the CTE has completed 18 such projects and 18 
projects are under progress. 

Professional Development of CTE Faculty 

Only one faculty member has attended a four days programme 
related to roles and function of CTEs. Only one faculty member has 
attended a refresher course in education. During 1996-2003 the CTE 
faculty has participated in 20 short-term 

programmes / seminars / Conferences. 

The College also organizes extension lecturers under Haribhau 
Lecture series and invites eminent educationists to give lectures on 
various issues related to education. The faculty attends all these lectures 
and participate in academic discussion also. 

Resource Support 

The College provides resource support to its practicing school by 
providing charts and models and other teaching learning aids. 

B.Bd/M.Ed Distance Education 

For the last three years the college is working as special study 
center for B.Ed/M.Ed students of Yardman Mahaveer Open University, 
Kota. 

The College publishes its magazine once in two year. 
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A.G. TEACHER’S COLLEGE, AHMEDABAD 


Introduction 

A.G. Teacher’s College was established by Ahmedabad Education 
Society in 1952, to instill the spirit of nationalism, patriotism and 
humanism among the youth and to help them to attain a champion of 
character and academic excellence (cited from college prospectus). This 
college is also recognized as one of the study center of IGNOU in Gujarat 
and it offers B.Ed. course. This college is upgraded by UGC/MHRD and 
designated as College of Teacher Education (CTE). Eveiy year college 
organizes various in-service programmes for secondary teachers of 
Ahmedabad rural/urban area and Gandhi Nagar District. A.G. Teachers’ 
College has an excellent and well-maintained campus apart from playing 
fields. It also has ample space for parking, indoor auditorium and a 
badminton hall, oldest campus in entire Gujarat. 


Upto the year 1999 A.G. Teachers College was offering a one year 
under-graduate course for graduate students and one year full time post¬ 
graduate course in education, i.e. M.Ed. and 2 years part time post¬ 
graduate course in education, i.e. M.Ed. part time. Due to some reasons 
M.Ed. full time gmd part time were closed after 1999 but according to 
Principal these courses likely to start this year again. From 1999 college 
was offered a one year under-graduate course for graduate students, i.e. 
B.Ed. course in English and Gujarati medium. The college has tin 
average of 108 students at the under-graduate level studying different 
methods to teach subjects like Gujarati, Hindi, English, Sanskrit, 
Mathematics, Science, Commerce, Accountancy and Social Studies. 
College also offers two optional subjects, i.e. Information Technology and 
Educational Management. According to Principal keeping in view the 
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goals and traditions of this institution, college organizes many 
remedial courses for weaker students as well as economically backward 
students. The college has a well-established policy of caring and catering 
to the needs of poor students in the form of fee concession and 
scholarships. The approach of the institution is conducive to social 
justice and humanism. 

A-G. Teachers College has a permanent faculty of seven teachers 
and two visiting faculty, having high educational qualifications and 
experience (Appendix-I). From time to time the staff members attend 
conferences, workshops and training in their respective fields. Some of 
them have also offered their services as Resource Persons in a number of 
such programmes. 

The college has a spacious and environment friendly building, 
having 23 small and big classrooms. In addition to the principal’s 
chamber and administrative offices, it has a large library, Professor’s 
common room, ladies’ common room, audio/video labority, Geography 
and Psychology Labs, Computer room and essential toilet facilities for 
both students and staff. These labs have been equipped with latest 
gadgets and other necessary materials. 

A.G. Teachers College also has its own Sports unit and Physical 
activities programmes, The aim of the college is to cultivate a healthy 
body along with a healthy mind. There is special emphasis on imparting 
coaching in various games such as cricket, tennis, handball, basketball, 
kabaddi and number of other sports. The students are encouraged to 
participate both in inter college and inter university competitions. Indoor 
games such as table tennis, badminton, chess and carom are also 
encouraged. 

To encourage and motivate good performances, every year the 
college awards Gold Medals to the students securing first, second and 
third position by the different donors. 
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A more detail account of different academic and extra curricular 
activities, the working of individual departments and the achievements of 
teachers is attached herewith. (Appendix-II). 

Observations (CTE Ahmedabad) 

The NIE and its POA envisaged that the system of secondary 
teacher education is expected to import quality pre-service and in-service 
to secondary school teachers and will provide general resource support to 
secondary schools and will provide assistance through research 
innovations and extension work to secondary stage of education. 
Following observations are made based on college records, and 
discussion with faculty members on different aspects of extension and 
resource support services, conduct of experimentation and innovation, 
provide training and resource support etc. 

Pre-service 

The GTE is organising pre-service teacher training course for 108 
pupil teacher in different subjects like Gujarati, Hindi, English, Sanskrit, 
Mathematics, Science Commerce and Social studies. The GTE also offers 
two optional papers in Information technology and educational 
management. 

The GTE has applied for autonomous status to UGC for much 
needed examination reforms, to make the education based on 
participatoiy process and to renew the curriculum fls methods. 

The GTE is organising a number of extra and co-curricular 
activities such as inter college debate competitions, youth festivals , other 
festivals , stage competitions, off stage competitions, dances, blood 
donation camps, programme on human rights and environmental 
awareness. 

The GTE is having very good computer resource centre. The 
equipment in computer centre such as pentium IV system, Celeron, 
PC/ \at, Dot Matrix, Inject Printer, scanner are functional. The computer 
lab and audio-video room are of good quality. 
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The CTE is having a Library of 40,000 books and 21 latest 
educational journals are prescribed to facilitate the readers. If proper 
coordination with GCERT and links with school are made, this CTE can 
render fruitful resource support to secondary school education. 

In-service 

The CTE can prove to be a very good resource centre for in-service 
education. At present some in-service education progrmames are 
organised by the faculty, if required and demanded by Director of 
Education. The competent faculty is willing to do all activities such as 
need assessment, development of training material, organising the 
training for teachers, but coordination between the GCERT, Department 
of education and CTE needs to strengthened for optimum utilisation of 
CTE resources. 

Research and Innovations 

A well qualified faculty is available in CTE which can utilise the 
available resources very effectively. At present the faculty is doing a 
number of research and innovations and activities. A lot of research 
papers/articles are being contributed by faculty. But the very purpose of 
up-grading the institute to CTE needs to be relooked. Need based 
research, innovation and resource support can very easily be earned out 
of the resources available in CTE. 
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APPENDDC-I 


Teaching Resources (2002-2003) 


Sr. 

Name of Teacher 

Designation 

No. 



01 

Prin. Dr. C.P. Patel 

Principal 

02 

Dr. B.R. Chaudhari 

Lecturer 

03 

1 

Dr. M.n. Tkakar 

Lecturer 

04 

Dr. J.R. Dave 

Lecturer 

05 

Mrs. K.H. Yadav 

Lecturer 

06 

Shri S.L. Solanki 

Lecturer 

07 

Dr. R.M. Patel 

1 

Lecturer 


Year of 
Passing 


Class/ Division/ 
Grade Obtained 


M.Ed 1986 
Ph.D. 1991 


M.Com. 1997 50% 
M.Ed. 1981 57% 
Ph.D. 1998 


M.Com. 1977 
M.Ed. 1978 
Ph.D 1994 


M.Sc. 1975 62% 
M.Ed. 1996 66% 
Ph.D. 1996 


M.Ed. 1996 I 66 


.A. 1991 

.Ed. 1996 










































APPENDIX-II 


Physical facilities, i.e. library, accommodation and equipment 

a) Library Facilities: 

The Library also has two reading rooms and a special segment for 
stacking books with a section for Journals. The library accounts for 
40000 number of books. Each year on an average 900 books are added to 
the Library, some of which are of Textbook nature and some of which are 
references and advanced materials. The Library also has a computer with 
a view to computerization of the library and one separate computer for 
staff use. 

b) Accommodation: 

The Principal’s Bungalow, Students hostel (boys and girls - 125 
occupants in hostel). 

Laboratories: 

Science Laboratory, 

Computer Laboratory 

c) Equipment: 

Zerox machines, 

25 computers 
Duplicating machines 
Overhead Projector 
Fax Machines 

2 T.V. 

V.C.R. 

Cooler 

Air Condition machine 
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Tape Recorder 
Store well teaching aids 
Science Equipments 
Black-boards, Notice boards, 
d) Others; 

Assembly hall, Conference hall, Computer Centre, 

Sports Room, Parking lot. 

Highlights of CTE, Panvel, Maharashtra 

Introduction 

CTE, Panvel is a State govt. College of Education yet to be fully 
functional as CTE. The college of education was established n 1970 and 
was upgraded as CTE during 1996-97. It is a co-education, partially 
residential and situated in Urban area, affiliated to Mumbai University. 

The CTE has a intake capacity of 60, B.Ed. students. The position 
of available human resource is placed below. CTE presently conduct 
programs allotted by MSCERT Pune. CTE was also orgnising I.S.Ed. 
activities prior to its upgradation as CTE. 

B.3 Subjects/papers taught in the institution in above courses. 

Course Subjects/papers taught in the institution 

Name 


1. B.Ed. Compulsory 

Name of the papers— 

Paper I : Foundation of Education 
Paper II : Educational Psychology 

Paper III : School Management 86 Educational Evaluation 
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Paper IV : Communication Modes & Special fields in Education 
Section I : communication Modes 

Optional 

Section II : _Guidance and Counselling 
Paper V : 2 Special methods (Any two of the following) 
Marathi 
Hindi 
English 
History 
Geography 
Science 
Mathematics 

2. Other course Compulsory 
(PI. Specify) Foundation of Education 

B.Ed.YCMOU Philosophical Foundation 
Psychological Foundation 
School Mangement 
Optional 

Population Education 
Educational Technology 
Action Research 
Adult education 
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Govt. College of Eklucatlon (CTE), Panvel, Dist-Raigad (M.S.) 


As per govt. Resolution No. GCB/1794/232/94) 13^ July 1998 

sanctioned budget for construction of CTE building are as follows. 


1) For construction of Administrative building - 1014556/- 

2) For construction ladies Hostel - 1982003/- 

3) For construction Principal quarter - 481931/- 

Contingency (5%) - 173129/- 

W.C. . 36525/- 

Internal electricity - 400037/- 




Total Sanctioned budget- 4089071 / - 

Grants Received - As per sanctioned budget the grant received as 
follows. 

Year demanded grant grant received 


1999- 2000 4089071/- 1669000/- 

2000- 2001 2288000/- 

2001-2002 

2002-2003 - 10,0000/- 

• BfisC department completed the construction of Administrative 
building, ladies Hostel, Principal quarter by utilizing grants diverted 
from other departments. Administrative buUding and ladies hostel is 
used for educational purpose since 2003-2004. 




Grants for Educational Equipment & Furnitures — 

Sanctioned grant - 8,20,000/- 
8,20,000 grant is utilized as follows 


1) Electronic Equipments 

- 

63290/- 

2) Musical Equipments 

- 

20645/- 

3) Sports Equipments 

- 

40295/- 

4) Science 

- 

10773/- 

5) Educational 

- 

12422/- 

6) Steel Furniture 

- 

201384/- 

7) Steel Furniture 

- 

33559/- 

8) Steel Furniture 

- 

75324/- 

9) Steel Furniture 

- 

110816/- 

1 

10) A.V.aids 

- 

52328/- 

11) Library 

- 

25008/- 

12) Public Address system 

- 

57490/- 

13) Water cooler Vaccum Cleaner 

- 

69310/- 


Total 


8 , 20 , 000 /- 





Progammes of Extension Service Dept. Year 2000'2001 


Sr.No. 

Programme 

Place 

Date 

Participants 

1. 

Innovative Programme for 
Primary 7 Secondary 

Teachers 

Govt. College of 

Education, 

Panvel 

19/9/2001 

32 

2. 

Orientation Programme for 
the 

Teaches of Marathi teaching 
to Std, VIII th to X with 
regards to writing & grammar 

Govt. College of 
Education, 

Panvel 

21/9/2001 

55 

3. 

Orientation Programme for 
the teaches of English (VIII th 
toX) 

Govt. College of 
Education, 

Panvel 

28/9/2001 

42 

4. 

Orientation Programme for 
the teaches of Geography & 
Environment Education 

Govt. College of 
Education, 

Panvel 

5/10/2001 

27 

5, 

Orientation Programme for D 
section-setting question 

paper of maths Std. IX th & 
Xth 

Govt. College of 

Education, 

l^nvel 

12/10/2001 

35 

6. 

Guidance for primary 

Teachers teaching Marathi in 
regards with Writing skill 
Grammar 

Govt. College of 
Education, 

Panvel 

4/1/2001 

38 

7. 

Orientation Programme for 
secondary teachers for 

Information fls Technology 

Sudhagad 
education 
society, Panvel 

11/1/2001 

35 

8. 

Orientation Programme for 
secondary an Higher 

Secondary teachers by 
Andhashradda Nirmulan 

Samiti 

Govt. College of 
Education, 

Panvel 

18/1/2001 

64 

9. 

Orientation Programme for 
fuUtime/Part time Librarians 


18/1/2001 

27 

10. 

Orientation Programme on 
Ten core Elements 


15/2/2001 

22 
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Govt. College of Education, Panvel 
Dept, of extension Service 
Annual Report- (2001-2002) 


Sr.No. 

Programme 

Place 

Date 


1. 

Orientation programme 
for innovative activities 
for teachers. 

Govt, college of 

Education, 

panvel 

27/9/2001 

to 

28/9/2001 

40 

2. 

Orientation Programe for 
the teachers teaching 
Marathi to Std. V th to 
VIII. 

Govt, college of 

Education, 

Panvel 

4/10/2001 

to 

5/10/2001 

50 

3. 

Orientation Programme 
for the teachers teaching 
English to Std. V th to 
VIII. 

Govt, college of 

Education, 

panvel 


50 

4. 

Orientation Programe for 
follow up to innvetive 
activities. 

Govt, college of 

Education, 

panvel 

16/10/2001 

16 

5. 

Orientation Programe for 
vocational Guidance for 
the teachers of Std. Ixth 
SsXth 

Govt, college of 

Education, 

panvel 

24/10/2001 

to 

25/10/2001 

22 

6. 

Orienttion Programe for 
the Art teacher of Std. V 
to VIII 

Govt, college of 

Education, 

panvel 

30/1/2002 

to 

31/1/2002 

40 

7. 

Orientation Programme 
for the Librarians in 
Secondary Schools 

Govt, college of 

Education, 

panvel 

30/1/2002 

to 

31/1/2002 

39 































Programmes of Extension service Dept. 


Year 2003-2004 


Progiamme 

Place 

Date 

Participants 

1. Orientation Programme for 
Awareness of Scientific Temper 

Govt. College of 

Education. 

Panvel 

24/9/2003 

to 

25/9/2003 

54 

2. Training programme for 
Principal of D.Ed. college of 
Lecturers. 


14/7/2003 

to 

23/7/2003 

29/10/2003 

to 

31/10/2003 

42 


Pre-Service 

GTE are expected to shoulder academic responsibility to develop 
effective instructional strategy for foundation disciplines of education 
relevant to professional course of teacher education, developing 
methodologies for various school subjects and models of integrating 
content and pedagogy and will develop the method laboratories. 
Furthermore they eire expected to provide Audio-visual support needed in 
the area of pedagogy and methodology preparation of low cost teaching 
aids and other audio-visual materials. 

As GTE panvel is working in traditional way and no other kind of 
course is being run by he institute except B.Ed. whose contents are 
determined by the university. But this institute is doing a lot of 
developmental work in the area of 'low cost teaching aids' and other 
audio-visual materials. This fact is evident as the institute has developed 
the 'teaching aid lab' comprising of three rooms. It was observed that 
this institute can provide a lot of resource support to teacher if there is 
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effective coordination between MSCERT, Directorate of education, 
DIETS, GTE and Secondary schools. 

In-service and Extension Programmes 

This is one of major area of responsibilily of CTEs. On the basis of 
felt needs and in consultation with educational administration the area 
needs can be identified and programme for secondary teachers needs to 
be organised. 

This institute prior to its upgradation was conducting in-service 
education programmes as suggested and financed by MSCERT Pune. 
The programmes are conducted in traditional way. No training material 
is supplied to teachers. The training material is even decided by 
MSCERT. The CTE do not conduct any 'need assessment study'. The 
CTE faculty and outside experts act as RPs. 

After the discussion with the Principal and staff, it was revealed 
that the faculty as well as Principal was not aware of the new roles and 
responsibility of CTEs. 

The faculty is not engaged in any type of research and innovation 
activities. 
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CHAPTER V 


Critical Appraisal of the Functioning of CTEs 

The Centrally Sponsored Scheme of Restructuring and 
Reorganization of Teacher Education under which CTEs have been 
established visualized comprehensive roles and functions of these 
institutions. An effort has been made by this study to ascertain the field 
realities vis,a.vis the norms delineated in the guidelines. This chapter 
appraises the functioning of CTEs based on the analysis of data. 

• The Secondary Teacher Education Institutions upgraded as CTEs 
are expected to continue with their traditional role of organizing 
pre service teacher education courses at B.Ed. level. Findings of 
the study suggest that all the CTEs, except the CTE Allahabad, 
have been engaged in organiang pre-service courses for secondary 
teachers. 16% CTEs have introduced M.Ed course also. However, 
no significant change in pre-service teacher education programmes 
has been reported after strengthening of an institution as CTE, 
Few CTEs like CTE of Bhagalpur, Rewa, Dabok, Jodhpur, 
Sangaria, Bilimora, Vallabh Vidyanagar and Coimbatore have the 
provision for enrolling students for Ph. D degrees. These CTEs 
share 14% of the total sample. 

• Only few CTEs have introduced new pre-service courses after their 
upgradation like CTE, Hyderabad has introduced B.Ed. Special 
Education, Post Graduate Diploma in Early Childhood Education 
and Telegu Pandit. 

• Inter-state and intra state variations have been observed in the 
duration of internship or practice teaching and the number of 
lessons to be tau^t by student teachers. The duration of practice 
teaching varied from 20 days to more than 60 days. The shortest 
duration (18 days) of practice teaching has been reported by S.M.T. 
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College of Education Kolhapur and, the longest duration (120 days) 
has been reported by CTE, Bellaiy in Karnataka. Similarly the 
number of lessons tau^t by student teachers also varied from 
only sbt lessons taught by student teacher in each subject (i.e. 
total 12 lessons per student teacher) in CTE Jamkhandi, 
Karnataka to 20 lessons taught in each subject in 18 CTEs sharing 
38% of the sampled institutions. 

In contrast to variation in duration of practice teaching and 
number of lessons tau^t by student teachers, uniformity across 
states have been observed in feedback mechanism adopted by 
CTEs to improve the practice teaching. All the responding CTEs 
have adopted ‘supervisor's comment’ on lesson taught by student 
teacher as the most popular feedback device. Peer group 
evaluation, discussion, and weekly meeting with student teachers 
are also being practiced by few CTEs. A number of co-curricular 
activities have also been integrated as essential component of pre- 
service education syllabus of all the responding CTEs. 

An overwhelming majority of CTEs (89%) have reported to be 
preparing their annual plan of activities. Approximately 64% of 
responding CTEs have clear cut guidelines for planning and 
organization of in-service programmes which are in conformity 
with the MHRD guidelines for CTEs. 30% of CTEs did not have 
clear cut guidelines for organizing their in-service activities, while 
6% CTEs did not give any response. CTEs in Assam did not 
prepare any annual plan but implemented the plans prepared by 
state government. Similar observations were made by few CTEs of 
Orissa also, while in some states like Gujarat, the preparation of 
annual plan is dependent on the availability of funds from state 
authority. 
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The GTE guideline envisages constitution of a Programme Advisory 
Committee (PAG) to examine and monitor the execution of 
programmes. The PAG is expected to meet twice in a year to ensure 
quality of programmes undertaken by CTEs. However, the findings 
of the study suggest only 23 (40%) CTEs have constituted PAG as 
per guidelines while another 27 (47%) CTEs have PAG but its 
composition do not strictly follow the mandate of MHRD 
guidelines. 11 CTEs have not constituted any PAG. These include 
both the CTEs of Jammu and Kashmir, six CTEs of Assam, two 
CTEs from Meghalaya and one from Punjab. 

It has also emerged that even if the institutions have PAC, it meets 
only annually in majority of states and though the programmes are 
discussed and finalized in these meetings, the formal approval 
from concerned state level authorities are either delayed or not 
communicated to the CTEs, influencing their work. 

Large variation has also been observed, across the states, in the 
number of PAC members and representatives of various sections of 
functionaries suggested by the guidelines. This observation is 
specially true in the case of students’ representation in PAC. 

Secondary teacher education institutions upgraded as CTEs are 
entrusted with the responsibility of organizing subject based and 
theme based in-service programmes for teachers. The duration of 
subject based training has been specified as three to four weeks 
and theme based is three to ten days. However, in practice hardly 
any state follows this mandate. 41 out of 57 sampled CTEs 
reported to be organizing in-service education programmes, while 
16 CTEs have yet to initiate in-service programmes. These include 
6 CTEs from Assam, 2 CTE each from Tamil Nadu, Jammu and 
Kashmir, Meghalaya and West Bengal and one each from Punjab 
and Tripura. 
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• Only 35% CTEs have been org aniz ing both subject based and 
theme based in-service programmes. 46% CTEs organize only 
subject based programmes, while 70% CTEs organize only theme 
based programmes. 

• As per guidelines at least 16 subject based and theme based in- 
service programmes are to be organized by CTEs in a year. The 
findings, however, revealed that only 15 (37%) out of 41 CTEs, 
engaged in in-service activities, fulfil this mandate. 31% CTEs 
organize between 10 to 14 in-service programmes, 12% CTEs 
organize between 5 to 9 in-service programmes, and 19% CTEs 
organize less than 5 in-service programmes in an academic year. 

• The duration of subject based and theme based training has also 
been reduced in almost aU the states where CTEs are engaged in 
in-service activities. In majority of states the duration of subject 
based in-service programmes has been reduced to five to seven 
days. In some institutions, like B.D. Shah College (Modasa) 
Gujarat, and Govt. CTE, Yavatmal, Maharashtra it is as low as one 
to two days. Majority of CTEs have been organizing both subject 
based and theme based in-service programmes of same duration. 

• As suggested in the MHRD guidelines, some CTEs have reported to 
be organizing in-service programmes in new areas of educational 
concerns such as Value Oriented Education, Environmental 
Education, Population Education, Educational Technology, 
Computer Literacy and Human Rights Education etc. 

• The findings of the study clearly indicate that majority of CTEs 
have not been able to achieve the target of providing in-service 
training to 800 secondary teachers per year. 

• Approximately 70% CTEs distribute training materials to the 
participants in the form of small hand outs. The resource persons 
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in majority of CTEs are asked to bring writeups of their 
deliberations which are distributed eunong the participants. 
However, during field visits to institutions it was found that these 
write-ups are often hand written only and not typed, therefore, 

- these were quite shabby and sometimes even unreadable. Lack of 
financial provision to get the material typed and duplicated, and 
non-availability of writeups from resource persons in advance has 
been cited as major cause of such phenomenon. 

• Approximately 70% CTEs utilized charts and 61% used models 
during in-service programmes. Over-Head Projectors were used by 
42% CTEs, and T. V. by 30% CTEs. However the most frequent 
use of T. V. during in-service programmes has been to show the 
video-cassettes available with the CTE to the participants. 

• In majority of CTEs no proper board and lodging facilities for 
participants of in-service programmes have been found. Lack of 
boarding-lodging facilities combined with low amount of TA/ DA 
paid to participants often demotivates them to attend in-service 
programmes. 

• All the CTEs utilize the services of resource persons drawn from 
diverse fields of education. However, due to the low amount of 
honorarium paid to these resource persons CTEs often face 
difficulty in inviting resource person of high academic repute. This 
problem becomes more severe if the venue of in-service programme 
is in the interior of the district. 

• Majority of CTEs (80%) have inbuilt mechanism of evaluation of in- 
service education programmes. While 60% CTEs evaluated the 
programme on the last day, 40% CTEs adopted the technique of 
getting feedback from participants about resource persons after 
each and every session. 
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• The research activity of CTEs appears to be negligible as only 10 
CTEs, out of the total 57 responding CTEs have reported to be 
undertaken any research activity. Pre-service, and in-service 
responsibilities, lack of motivation, and delay in release of research 
grants have been reported to be the major factors for lack of 
research activities. 

• The CTEs are expected to provide extension and resource services 
to secondary schools, school complexes and individual teachers. 
The appraisal of the functioning of CTEs reveal that some CTEs 
such as CTE Banglore, CTE, Bhubaneswar, CTE, Hatundi, CTE, 
Hyderabad etc. are providing resource support to secondary 
schools and school complexes under their jurisdiction. 

• Community participation has been reported to be an integral 
component of pre-service teacher preparation programmes in 
majority of the CTEs of Karnataka, Gujarat, Rajasthan, Orissa, 
Maharashtra, Andhra Pradesh. CTEs have adopted different 
modalities to encourage community participation in B.Ed. 
programmes. 

• The guidelines for CTE recommend establishment of computer cell 
in each institution which may serve as ‘Resource Center’ under 
CLASS project, and over a period of time is expected to develop 
capacity to provide support in planning and management of 
computer aided learning, and interact with other teaching-learning 
process in the CTE. The CTEs are expected to have atleast 5 
computers in the computer cell. The findings on this variable, 
reveal that computer cell has been established only in few CTEs 
however, majority of CTEs (75%) have computer facilities. 44% 
CTEs have less than 5 computers, 7% CTEs have large number of 
computers ranging from 15-19, while the Govt. College of Teacher 
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Education, Chitradurga in Karnataka has highest number of 23 
computers. 

• Though computer facilities have been available in 75% institutions, 
but, very few faculty members of these institutions appear to be 
computer literate and utilize these facilities. During field visits to 
CTE Hatundi; GTE, Hyderabad, and Vijaya Teachers College 
Banglore, which have well established computer cells and large 
number of computers, very few faculty members were reported to 

, have undergone necessary training to handle and use computers. 
In all these institutions it was used more by the pre-service 
students than by teacher educators. 

• The MHRD guidelines of upgradation of STEI into CTE provides a 
long list of infrastructural facilities which should be available in 
the institutions seeking upgradation, and even after upgradation of 
institutions as CTEs they have to improve these facilities to a 
considerable extent. However, in practice a number of these 
institutions did not fulfil the criteria speUed out in the guidelines, 
either, before or after upgradation of institution as CTE. Neither, 
the physical infrastructure requirements, nor the manpower 
requirements are being fulfilled by many institutions. For 
instance, the CTE Allahabad does not even have lecture halls with 
proper furniture, library, laboratory, audio-visual facilities and 
computer cell etc. The faculty strength of the institution is only 8, 
which falls short than the required strength of 17 academic 
faculty. None of the faculty member, except the principal, has the 
qualification recommended for CTE faculty. Nalini Devi College, 
Bhubaneswar has also been found lacking adequate 
infrastructural facilities. 

• Only 38% CTEs have hostel facilities for pre-service/in-service 
courses. However, these facilities are generally utilized by pre- 
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service students only. Very few CTEs provide board and lodging 
facilities to participants of in-service courses. 

• According to the guidelines, an institution upgraded as CTE is 
expected to have 17 faculty members which includes 1 Principal, 3 
Readers, and 13 lecturers, besides a number of technical and 
administrative support staff. The data pertaining to faculty 
strength had been provided by 33 CTEs. Out of these only 7 CTE 
i.e. CTEs in Agartala, Chitradurga, Warnagal, Vellore, 
Dharmashala, Hyderabad and Belgam had required number of 
faculty strength. In some institutions the number of faculty 
members was as low as 4 only, for instance CTE, Bhusawar of 
Rajasthan. 

• The demographic profile of faculty members revealed that the age 
of majority of teacher educators ranges from 35 years to 54 years. 
The CTEs were found to be well represented by female teacher 
educators who shared 47% of the total 362 teacher educators who 
participated in the study. However, the category wise distribution 
of sample revealed only 3% SC, 9% ST, and 20% OBC 
representation in the teacher educators communily. 67% teacher 
educators of these institutions belong to General Category. 

• 72% teacher educators of the sample possess higher educational 
and professional degrees such as M. Ed, M. Phil, and Ph. D etc. 
However, in a number of CTEs especially in the north-eastern 
region like Mizoram, Assam (Tejpur, Goalpara, Golaghat), Tripura, 
and Nagaland; and in east like Bhagalput, in Bihar Teacher 
educators with only post graduation along with B. Ed degree are 
also employed. Interestingly in CTE Allahabad only the principal 
had been found to be having a Ph. D degree along with post 
graduation. None other faculty members possess the pre-requisite 
qualifications. 
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• Teacher educators are expected to keep themselves abreast with 
the latest developments in the field of education and make efforts 
for their professional growth by way of undertaking research 
studies, writing books, and contributing scholarly articles/ papers 
in educational journals etc. The findings, however, revealed that 
only 29 percent out of 362 responding teacher educators have 
reported to be having any published articles or research papers, 
while only 5.0 percent have published any book. 

• Likewise, veiy few faculty members have been reported to be 
members of any academic or professional body. 

• Only 32 teacher educators, out of the sample of 362 have 
undertaken any research project during last three years, while a 
majority of them have supervised M. Ed , M. Phil or even Ph. D 
level studies. 

• The principals and faculty members of CTEs had been expected to 
undergo induction level training at the onset of CTEs. Institutions 
like NCERT, NIEPA, University Departments of Education, SCERTs 
and Regional Institutes of Education were entrusted with the 
responsibility to organize induction level training programmes for 
this purpose. The finding on this variable reveal 189 faculty 
members, have attended various in-service education programmes, 
refresher courses, and orientation programmes etc. However, 
these programmes were not necessarily the one visualized by the 
CTE guideline. Indeed, it was found that very few of the faculty 
members, of all the 6 CTEs, which have been visited, attended any 
induction level training programme organized by a national or state 
level organization. 

. It is clear from the findings that even after more than one decade of 
operationalization of the scheme of CTE, no comprehensive scheme 
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for orientation of principals and faculty members of CTE has been 
evolved by state or national level institutions responsible for their 
training. Consequently the orientation programmes for teacher 
educators of CTEs are being undertaken on adhoc and irregular 
basis having little impact on the functioning of CTE as a whole. 
The need for evolving a comprehensive scheme of in-service 
education of teacher educators of these institutions have been 
strongly felt by the faculty members themselves and voiced during 
field visits of research team. 

• The faculty members of CTEs have been found to be holding wide 
range of teaching experience, both, at the school level (67%) and 
teacher education level (91%). 

• Delay in getting funds has been reported to be one of the major 
obstacle in planning and organization of in-service programmes 
and research activities. The norms of expenditure have been 
reported to be insufficient to meet the requirements of in-service 
education programmes conducted at the sub-district level. This 
affects the overall effectiveness of these programmes. 
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CHAPTER - VI 


Conclusion and Suggested Interventions 

During more than fifteen years of the implementation of the CTEs 
scheme, these institutions have gradually spread over the length and 
breadth of the country. The MHRD guidelines delineates detailed 
norms for upgrading any institution as college of teacher education, 
both interms of infrastructure facilities and manpower requirements. 
However, the findings of the study suggest probably a more flexible 
approach has been adopted in identifying an institution for 
upgradation of CTEs. It is clearly visible from the CTEs in states like 
Assam and Uttar Pradesh. While Assam has a total of 10 CTEs, 
majority of which continue with their pre-service education 
programme and have yet to initiate in-service education; Uttar 
Pradesh has only three CTE and the AUahabad CTE has neither the 
infrastructural facilities nor the qualified faculty to start even pre¬ 
service B.Ed programme and organize in-service education 
programme for secondary teachers. However, this CTEs exceptional 
and the findings of the study suggest majority of the institutions 
upgraded as CTE fulfill the basic infrastructural requirements and 
majority of them have well qualified academic faculty also. Yet, the 
additional infrastructural and human resources which was needed to 
meet the additional responsibilities entrusted on these institutions 
have not fully met. Consequently a number of these institutions were 
found to be lacking the infrastructural and manpower resources as 
specified in the guidelines. 

Academic and professional backgroimd of majority of faculty 
members is quite satisfactory and in most of them fulfill the pre¬ 
requisite academic and professional criteria and almost all teacher 
educators have prior experience of teaching, either, at school or 
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teacher education level. However, very few institutions have the pre¬ 
requisite number of faculty members; few institutions have tried to 
overcome the shortage of faculty by employing adhoc/ part time 
faculty members on consolidated salary. The shortage of faculty is 
more acutely felt by institutions when they have to organize in-service 
programmes while the B. Ed classes are in progress. No scheme can 
be fully operationalised if the required manpower is not made 
available. Therefore, there appears to be a need for states to evolve a 
mechanism to fully strengthen the CTEs. 

In most of the CTEs, only two functions, namely pre-service and in- 
service education of teachers are being performed by these 
institutions. Research, development, experimentation and innovation 
activities of these institutions have yet to pick up momentum. The 
work ethos of these institutions remains that of traditional teacher 
training college with additional responsibility of in-service education. 
Therefore, there is a strong need to change the work culture of these 
institutions to make them as R & D center at the state level for 
bringing quality improvement at the secondary level. 

Finding of the study reveal that a number of provisions of CTE 
guidelines related to the in-service programmes have been diluted by 
states, such as, majority of CTEs do not strictly adhere to the norms 
related to setting up of Programme advisory Committee, its bineal 
meetings, number of in-service education programmes to be 
organized, and duration of in-service education programmes etc. 
There is therefore, need to relook the guidelines to make it more 
realistic and achievable. 

States have yet to evolve a mechanism to maintain the database of 
teachers who have undergone in-service education. During, the field 
visits it emerged that while some teachers get more than one 
opportunity to attend in-service programmes, others may not be 
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getting a chance at all. A better coordination between B. E. Os and 
other educational authorities, with concerned CTEs may help in 
im proving the existing situation. 

The TA/ DA and honorarium norms for resource persons need 
thorough revision to make it more realistic, as CTEs feel, that the 
amount of honorarium is too less for resource persons, especially 
when the venue is at the school complex level. 

Residential facilities for the participants of INSET also need to be 
improved. 

CTEs are contributing very little interms of research, development, 
innovation and experimentation etc. Non-availabilily of fund in time 
has been reported to be one amongst many other reasons, which 
needs to be regularized, and availability of funds in time must be 
ensured. 

Library occupies a very crucial place in any educational institution. 
Its efficient management is absolutely essential for the continuing 
professional development of faculty. It is a matter of concern that in 
most of the CTEs library facilities as envisaged by CTE guidelines are 
not available. Many institutions do not have qualified librarians also 
which needs to be looked into. There is also need to strengthen and 
improve the laboratory facilities of these institutions. 

The CTE guideline envisaged induction level training of CTE faculty 
and principal. However, a comprehensive scheme for capaaty 
building of the functionaries of CTEs has get to be evolved by national 
level institutions such as NCEKT, NIEPA or JMCTE etc. A better 
.v.o.riir,ptmn and linkage between the state and national level 
organizations and a comprehensive scheme for capacity buUdmg of 
principal and faculty of CTEs may help in making these institutions 

the center of excellence. 
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Suggested Interventions 

Following interventions may be su gg ested to improve the functioning of 
CTEs 

• The guidelines for CTEs and lASEs expressed the need for 
capacity building of the principal and faculty members of these 
insititutions which has yet to be realized. It is, therefore, high 
time that the institutions like NCERT and NIEPA etc. should 
evolve a comprehensive scheme of capacity building of these 
institutions, 

• A more effective system of vertical and horizontal linkages 
between MHRD, state authorities, CTEs, DIETS and schools 
needs to be evolved for effective functioning and monitoring of 
these institutions, avoiding overlap and duplication of efforts, 
and removing isolation of various institutions. 

• The guidelines itself needs revision with well planned scheme for 
identification and strengthening of secondary teacher education 
institutions as CTEs; realistic norms of financial support and 
expenditure; and well defined roles of CTE, lASEs and other 
institutions. 
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QUESTIONNAIRE 

ON 

APPRAISAL OF FUNCTIONING AND PERFORMANCE OF 
COLLEGES OF TEACHER EDUCATION 


1. Name of the Institute with complete postal address 


Place/locality 

State. 

Pin Code. 

Phone No. 

Fax No. 

E- Mail. 


2. When your CTE started functioning? 


3. Management (tick mark the applicable response) 


a. State Government 


□ 


b. University 

(Please specify the university) 


4. Please give number of Teacher Training Institutions within 
your jurisdiction: 












2 


(i) DIETS |—j- 

(ii) Other Teacher Training Institutes- 

a. Elementary Stage ,—p- 


a. Secondary Stage I—I—I 

5. (a.) Do you prepare annual plan for your Institute? 

YES/NO 

(b) If yes, kindly attach the annual plan of the current 
year? 

(c) If no, how do you plan various activities of CTEs? 


6. (a) Is there any guideline for planning and organization of 
any in-service programme for CTE? 


Yes/No 

(b) If yes, please attach those guidelines. 


7. Did your institution organise in-service programmes prior 
upgradation of CTE? 


Yes/No 
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8. Has the frequency .of in-service programmes increased after 
upgradation of CTE? 

Yes/No 

9. How many programmes on an average, do you organise 
every year? 

Below 5 progs. 5-9 10-14 15 and above 

10. What type of in-service programmes do you organise? 

I Subject oriented programmes of three to four weeks duration. 

I Theme specific programmes of 3 to 10 days duration. 

Ill Any other. 


n. Who is the approving committee for these programmes? 
Kov 7 do you get programmes approved from the committee? 


12. What is the composition of the'committee? 


13. On what basis committee rejects/approves programmes? 
(Kindly attach suggestions/comments provided by the 
committee for any two programmes) 


14. The budget, which you get for your programme is: 
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Planned budget on annual basis 


□ 


Programme by programme as per i—i 
approval I—I 


• Any other please specify. 

(pi. tick mark the applicable response) 

15, (i) Do you distribute Course materials to participants in 
your in -service programs? 

■ YES/NO 


(ii)If yes, tick mark the applicable responses given 
below: 

a. You use the course materials I .. I 

Prepared by your own faculty members 

b. You use the course material *-* 

Procured from other sources 

c. Any other, please specify. 

16 -a Do you modify course materials, if procured from other 
institutes according to the need of the programme? 

YES/NO 

b. If yes, please tick mark the type of modification 
which you make: 

(i) Rewrite the material in simpler language IZ 

(ii) Select only the appropriate section of the material □ 

(iii) Add local examples ^ 




(iv) Add suppleme.ntary activities 

(v) Any other, please specify. 
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17. (a) Do you have audio-visual aids available in your 
institute? 


YES/NO 


(b) If yes, please give the following information: 

Availability Use 


Audio- Available[l]/not (rarely(l)/sometimes((2)/frequentiy(3) 

Visual available [2] (Give the applicable code) 

aids (Give the 
applicable 
code) 


1. Charts 


2 . 

3. 

4. 

5. 

e. 

7. 

8 . 


Models 

Overhead 

Projector 

LCD 

VCD 

T.V. 

Computers 
Any other., 


CZD 




[=Z1 


1Z_] 


18. (a) Apart from your regular faculty, do you invite Resource 
Persons from other organizations? Yes/No 
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(b) If yes, please specify types of organizations. 


19. (a) Do you conduct RPs’ meeting prior to each and every 
program? 


YES/NO 


(b) If no, do you conduct it at least for some programmes? 

YES/NO 


(c) If yes, please indicate by ticking the purpose of such 
meetings from the responses given below: 

(i) To orient them about the program ^—* 

(ii) To decide the nature of distribution of I 1 

v/orkload 

(iii) To prepare and review the course material ^——* 


20. (a) Do you evaluate outcomes of your programmes? 

YBS/NO 

(b) If yes, tick mark the applicable response about the 
criteria you follow for evaluation? 

(i) Participants evaluate resource persons |- 1 


nz3 


(ii) Outcomes of every session evaluated 
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by the participants 

(iii) At the end of the course participants evaluate all the 
aspects of the programme 


21. Kindly give the details of the programmes your CTE has 
organized for various target groups during last three years 
in the format given below: 


Title of 

the 

progta 

mme 

Target 

group 

No.of 

Parti 

cipatits 

Venue 

Duration 
And Year 

On whose request the 
pfg. has been 

organized (own need 
assessment/Request 
from the projects e.g. 
DPBP/SSA 

etc./Request from 

other institutes/Any 
other pi. speqifyl 








[Please attach separate sheet giving detailed information, if required) 
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22,(a) Has your GTE taken projects to improve school practices 
in collaboration with schools and DlETs. 


(b) If yes, please attach a list giving the information in the 
following format: 


S. No 

Title of the projects 

Collaborative 

Institute/ 

School 

Stage 

(complete/on 
going) 


















(If require, please attach a separate sheet giving details) 


23. a) Do you share the outcomes of the projects 
concerned institutions? 


YES/NO 


with 


(b) If yes, kindly tick mark the applicable responses given 
below: 

(i) In workshop mode ' 

(ii) In meetings ’—^ 

(iii) Is the form of published report sent to institutes L—1 

[Kindly give the details] 


(iv) Any other (pi. specify) 
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24. (a) Has your GTE completed any research study? 

YES/NO 

(b) If yes, please give the detail as per the given format: 


S.No 

Title of 
Research 
study 

Source 

of 

funding 

Year 

of 

start 

Year of 
completion 

Total 

grant 

Collaborative 

organisation 









(If required kindly attach the detail on a separate sheet) 

25. (a) Do you have any research study in progress? 

YES/NO 

(b) If yes, kindly give the detail in the above format in a 
separate sheet, 

(c) . For any research studies how the proposals are evolved? 


26. a) How many CTE staffs are there in your Institute? 
Kindly give detail about them in the following format: 
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ame 

Designation 

Qualification 

Experience (in years) 

Speeializa 

tion 




School 

Other 

institutes 

CTE 










b) Are these full time staff only for CTE? If no, from where 
you arrange staff for the functioning of CTE? 


27. What is the nature of your CTE? (Tick mark the 
applicable response) 


Residential 

Partly residential 


Non- residential 









11 


28. Have you added any infrastmcture facility (as mentioned 
below with CTE grant? 

(Tick mark the applicable responses) 


Hostel 

Staff Quarter 

Classrooms 
Auditorium 
Activity Room 
Any other (pi. specify] 


29. (i) Have you established computer education cell in your 
institute? 


YES/NO 

(ii) If no, what alternate arrangements you have made to 
provide access to computers for your staff and students? 


(iii) If yes, please give the following information. 
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(a). How many computers are there for use? 


( b). What other facilities are available there? (tick mark the 
applicable responses) 


Printer 
Scanner 
Xerox machine 
Laser printer 


□ 

n 


CD writer | | 

(c) (i) Do you conduct computer related training programme ? 

YES/NO 

(ii) If yes, please tick the applicable responses given below: 

• For pre-service courses | | 

• For In-service courses | | 

• For your own staff 


(d) For what purposes CTE faculty uses computers? 


[e] Do the faculty members use the computers for their 
professional work? YES/NO 
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30. Mentioned the courses organised in your institution. 

a) B. ED 

b) M.ED. 

c) M. A. (Edu) 

d) M. Phil 

e) Ph. D. 

f) Any other 

31. Which new courses have you introduced since upgradation as GTE. 


Course 

Level 

Year of 

Initiation 

Duration 

Eligibility 

No. of students 

admitted 


















I 

1 


32. Did you get central governments' financial assistance for starting these new 
courses 


If yes, please give the details. 


Yes/No 


Year 


Amount of grant received. 











33. Did you recruit additional teaching faculty after initiation of these courses. 


Yes/No 


If yes, please give details 


No. of faculty 

required 

(course wise) 

No. of 

faculty 

recruited 

Year of 

appointment 

Nature of 

appointment 

Adhoc, 

permanent, 

contract basis. 



- 




34. What changes have you brought in the existing preservice courses after up 
gradation of your institute as GTE? 


S. No 


Course 


Modifications 


















15 



35. What is the duration of school experience programme/intemship/practice 
teaching in B.ED in your institution? 


36. How many lessons are taught during practice teaching? 


37. What feedback mech’anism is adopted by your institution for enriching 
practicing teaching of student teachers. 


38. What other activities are assigned to the student teacher as part of practice 
teaching? 


39. What are the co-curricular activities organised by your institution for student 
teachers as part of their programme? 


40. Do you use audio-visual aids/computers during your class room teaching 
If yes please give the detail about the audio visual aid and how it is used. 

Yes/no 


41. What are the evaluation procedures followed in your institution? Give 


details 



Course 

Evaluation procedure 


Theory 

Practical Work 

Practice Teaching 


42. Any other information which you feel important in the context of 
(i) Pre-service courses 


(ii) In-service courses 





Teacher Educator Profile 


1. Name 

2. Date of Birth 

3. Male Female 

4. Designation 

5. Scale of Pay 

6. Name of Institution & Postal address 


7. Nature of Post a. Permanent 

b. Temporary 

c. Ad hoc 

d. Deputation (PI. specify) 

8. Category to which you belong: 

a) General 

b) SC 

c) ST 

d) OBC 

e) Any other (specify) 

9. Educational Qualification 

a) B.A./B.Sc./B.Com. 

b) MA/M.Sc./M.Com. 

c) B.Ed./B.P.Ed./Any other 

d) M.Ed./M.Phil,/Ph.D. 

e) Any Other 

10. Teaching Experience _ 

a) School Level _ 

b) Teacher Education Level _ 

11. No. of Research Papers/articles published by you during last five years: 

Nil_ 1-5_ 6-10_ More than 10_ 

12. a) Have you authored/edited any book durirtg last five years: Yes/No. 

b) If Yes, please give the details including title of the book, publisher and level 
for which it is published. 



13. No, of Research Project completed by you during the last three years. 

Nil_1-2_ 3-4_ More than 4_ 

14. Have you guided any research study at M.Ed./Ph. D. level during last five 

years? I.*yes, please spcciry... 

15. Are you ineiiiber of any professional body such as Indian Association of 

Teacher Educators etc? Yes/No 

If yes, please specify 


16. Qualification added after joining as teacher educator. 


S.No. 

Title of Programme 

Year 

University/Institution 

' 








j 

■ 1 




1 

1 

1 








i 


• 




17, Please mention priority areas of your job responsibilities: 

a. 

b. _ 

c. _ 

d. _ 

e. _ 


18. Your v/eekly work load (in hours) 

i) pre-service 

ii) in-service 

iii) Research and innovation 

iv) Any Other. 

19. - Have you attended the refresher and/or orientation programmes. Yes/No 
If yes, give details: 



Tlameofthe 

Institutions 

Titles of the 

Programmes 

Year 

Duration 

AcadtJmic Staff 

College 



• 

NCERT 




RIE 




Any Other 

Organisation 





20, Do you get your salary in time. Yes/No 
If 'No' how much delay generally occurs? 


21. Do you have provision for faculty members to attend seminars or 

conferences etc.' Yes/Sometimes/No 

22. Is any financial help provided to attend these seminars? Yes/No. 

23. Did you get any such help since the upgradation of GTE? 

Yes/No 


If yes. please give details. 


Name of the 

Conference/Seminar 

Place 

Year 

Nature of participation 

1 





— 


















• 

— 




— 






